STUDENTS’ NEEDS ON THE PROCESS-GENRE MODEL OF TEACHING ESSAY WRITING
Refnaldi
State University of Padang
Abstract
A good learning model is a model developed based on the analysis of learning needs and feasibility. There are
many instructional models proposed by the instructional designer but it is not a guarantee that those models
are suitable with the characteristics of the course. This article discusses the students’ needs on the processgenre based model for teaching essay writing. This study was a survey research conducted at the English
Language Teaching Study Program of State University of Padang. The data of the study were obtained from
students’ responses on the questionnaires regarding the students’ needs on learning essay writing. The results of the study show that (1) there are some explanation and examples that should be considered as the
input in teaching and learning process, (2) students need to be able to develop a wide variety of text types,
(3) students need to learn different topics of essay writing so that they can enrich their world knowledge,
and (4) students need the appropriate tasks/activities that directly help improve their knowledge and skills in
developing various text types. Thus the appropriate need analysis can be used effectively in developing a
process-genre model for teaching essay writing.
Keywords: Teaching Model, Multimedia, Need Analysis, Sociolinguistics

Introduction
Writing is a skill that must be mastered
by students of English Language Teaching
Program. One of the basic writing competencies that should be possessed by the students
is that they are able to write different types of
short essay by the end of the third semester.
Thus, systematic teaching of writing should be
geared to help students to various types of
short essay. Therefore, the lecturer should as
much as possible help the students to produce
a wide range of texts through the stages that
have been planned.
Although the basic competences to write
an essay have been set out, the teaching of
writing itself often does not lead to the
achievement of the writing basic competences.
Learning to write essays often tend to emphasize the mastery of the linguistic competences.
It can be seen from the practice of teaching
writing that emphasizes the mechanical problems such as spelling, word formation and
sentences. Zamel (1991) states that almost all
learning to write is based on mechanical
things, product-oriented, training and drill. In
addition, when learners learn to write, teachers tend to view that the texts produced by the
students are the texts evaluated by the lecturers.
The real impact of this practice has been
revealed by several research findings which
show that there are many students who have
lower writing abilities. Putri (2007) found that

there are still approximately 40 % of students
who have not been able to write recount texts
well. Studies conducted by Putra (2007) on the
ability of students to develop expository paragraphs also shows that 42.74 % of the students
were not able to develop the good main idea,
and 48.23 % have not been able to develop
ideas with good supports. Utari (2007) found
that 38 % of students have not been able to use
the tools cohesive devices properly. They have
problems in using conjunctions, ellipsis, and
substitution.
These facts show the importance of innovation in teaching writing, i.e. the model of
teaching writing that is considered effective in
achieving the intended core competences. This
innovation is important because the success of
the students in achieving the expected competence is also influenced by the learning model
used in teaching writing. This model innovation can be done through research and development. Thus, this paper discusses students’
needs on the process-genre based model for
teaching essay writing that is developed
through research and development. This
model is called a process-genre based model
in teaching essay writing, and it is developed
based on the result of the students’ needs
analysis on essay writing.
Literature Review
Instructional Model
Understanding the model cannot be sepa32
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rated from the context of the scientific field.
Therefore, this term can mean differently in
different disciplines. In relation to learning,
the term model is often interpreted as a conceptual framework that is used as a guide to
design and implement learning activities
(Sagala, 2005: 175). As a conceptual framework, an instructional model describes a systematic procedure for organizing learning experiences of students to achieve learning objectives. Therefore, the instructional model
serves as a guideline for the learning designers and professors/teachers in planning and
implementing learning activities.
Stern (1987: 35-36) states that developing a
model of language learning model is really a
form of business to define the basic concepts
in planning and implementing the language
learning process. This concept is based on the
science of language (linguistics), the nature of
language learning and other factors that could
significantly affect language learning. Joyce,
Weil, and Calhoun (2009: 6) say that "models
of teaching are really models of learning".
They also explain how to help students to
learn through setting learning environment so
that the learning process in self-learners can
occur.
A good instructional model is a product of
finding a development process through a series of stages of research. The development of
this model is underpinned by the aims and
ideas obtained from theoretical studies, related research, and the result of the need
analysis implemented in the components of
the instructional model itself. Joyce, Weil, and
Calhoun (2009) say that a learning model includes five major components or variables: (a)
syntax or activity phases, (b) social system, (c)
principles of reaction, (d) support systems,
and (e) instructional and nurturing effects.
A good instructional model is a model that
consists of at least the core elements of instruction, such as aims, evaluation, learning strategy, and learning materials. Dick and Carey
(2009: 1) develop an instructional system that
is well known and becomes the reference in
instructional development. The model can be
seen in the following diagram.
The first step in this system is to determine the new information that will be learned
by students in order to achieve the goal of
learning (Instructional goals). The second step
is to determine the steps that should be followed by students and determine the sub-
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skills needed to achieve the goals
(instructional analysis). Parallel to this step is
conducting the analysis of the learners and
contexts. Then, based on these two steps,
model designers determine performance objectives, develop assessment instruments, develop instructional strategy, develop and select instructional materials and media, design
and conduct formative evaluation, and design
and conduct summative evaluation.
Need Analysis
Designing a learning model starts from
the question "Why do these students need to
learn sociolinguistics?" The answer to this
question can be revealed by analyzing the students’ needs. Hyland (2003: 58) says that the
term needs analysis is used to refer to the techniques of collecting and analyzing information
relating to student needs: a tool for shaping a
learning program. Needs analysis is a continuous process so that teachers can modify the
learning process in order to better accommodate the learning needs of students.
Actually needs analysis is one of several
activities undertaken in designing a language
learning curriculum. Nation and Macalister
(2010: 1-3) suggest that a model of curriculum
design is a design that consists of three outer
circles (principles, the environment, requirements) associated with an inner circle (goal)
which is supported by three components
(content and layout sequence, format and
presentation, monitoring and assessment). The
outer circle covers the practical and theoretical
considerations that will provide the influence
in guiding the real process of curriculum design. The inner circle has a purpose as a center. It shows and reflects the importance for a
subject or subjects to have a clear purpose.
Furthermore, Nation and Macalister
(2010: 24) suggest that there are some things
that need to be considered in conducting
needs analysis. First, the analysis needs principally directed at the purpose and content of a
subject or subjects. Second, the analysis needs
to uncover what is already known by the students and what they need to know. Further-
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more, the analysis needs to create a belief
that the subjects or courses contain matters
that are relevant and useful for students. A
good need analysis includes the right questions, and finds the answers in the most effective way.
Needs analysis has a variety of purposes in language learning, namely (1) recognizing the language skills of students so
that they can carry out certain roles, (2) assisting teachers in determining the accuracy
of instructional materials to the needs of the
potential learners, (3) selecting the students
in one group that truly require specific language skills, (4) identifying someone potential opportunities in the group, (5) recognizing the gap between what the learners are
able to do and what they have not been able
to do, and (6) collecting information about
the experiences of specific learners
(Richards, 2001: 57-63).
Based on the above explanation, we can
conclude that the needs analysis is an activity in collecting and analyzing information
regarding what students should learn, anything that students have not understood,
and anything they want to get from studying the particular subject.
Writing in English as a Second/Foreign
Language
Grabe and Kaplan (1996: 4) distinguish
two types of writing; writing involving composition, and writing that does not involve
composition. This distinction is very important because most of what is said in academic writing as writing is an activity that
involves the activity of the composition.
Composition includes activities of combining structural units of sentences into one
larger unique, cohesive and coherent structure. Composition can also be further divided into activities of telling or retelling,
and activities of transforming.
Because there is a difference between
writing in the native language and writing
in a foreign language, writing is a skill that
is difficult for learners of English as a foreign language. A number of studies suggest
that there are some differences and similarities between writing in the first language
and second language/foreign. The author
will transfer both good strategy and bad
strategy from the first language to a second
language. The similarities of two languages

will assist learners in the process of writing in
English as a foreign language (Friedlander,
1990: 111). Polio (2003: 39) found that the texts
written in a second/foreign language and the
writing process exposed by the learners show
that the differences hinder or cause problems
for learners. Grabe (2005: 23) reviewed several
studies of the writing and the results showed
that the difference between first language and
second language makes writing difficult for
second/foreign language learners. Hinkel
(2003: 298) also found that writing in a second
language consists of the dominant use of adverbials so it contains more text phrases commonly used in conversations.
To improve writing skills in a second/
foreign language, experts suggest a few
things. Grabe (2003: 245) argues that students
should practice writing different types of relevant genres, and they have to develop their
awareness of the structure of the text they
wrote. Wennerstaim (2003) says that students
should be exposed to different types of genre
and structure. Johns (1995) argues that the
generic structure of a genre should be taught
explicitly to the author because of the structure of a particular genre may differ from one
culture to another culture. According to
Hyland (2003), learners need to know the patterns of lexicogrammar that are dominantly
used in the stages of a genre.
Hyland (2003) suggests six focuses on the
teaching of writing in a second/foreign language, which focus on the structure of the language, the text function, focusing on creative
expression, focusing on the process of writing,
focus on the content, and focus on the genre.
Teaching of writing that focuses on the structure of a language learning practice that has
lasted long enough, and learning to write in a
foreign language or second language basically
focuses on the knowledge of language and
vocabulary selection, syntactical patterns, and
completeness of cohesive forms essential in
building blocks of texts. Focus on the important principles in the text function is linked to
the meaning of language structure, making
the use of language as a criterion for learning
materials. This approach also introduces the
idea that certain forms of language form a certain communicative functions and students
can be taught the functions most relevant to
their needs. The classes focus on using creative expression based on personal experience
and opinion of the students, and the writing is
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considered as an act of creative self-discovery.
White and Arndt (1991: 4) develop the
learning materials based on the process orientation. According to them there are some
things that must be taken by the author in developing the idea. They are generating ideas,
developing a focus, structuring, drafting,
evaluating, and reviewing. The next orientation is focus on content. Conceptualization of
learning to write as a foreign language or second language that focuses on content refers to
what is written by the students. This approach
generally includes a series of theme or topic
which is developed into a piece of writing.
Learners will have a personal background
knowledge about the topics being discussed
and will be able to significantly write about
these topics.
The last orientation is genre focus.
Hyland (2003) says that teachers who choose
the teaching of writing in the genre oriented
view writing as an attempt to communicate
something to the readers. They are struggling
with teaching students how to use language
patterns to produce a goal oriented and coherent writing. The basic assumption of this
teaching is we not only write, but we are writing to reach the goal. This genre based writing
is growing rapidly in Australia and in other
countries in Asia. The Experts of genre based
writing in Australia are Martin, Christie, Callaghan and Rothery, Derewianka, and Fees.
They develop materials for teaching writing
through the use of learning cycle developed in
the genre-based approach.
Process-Genre Approach to Teaching Writing
Process-genre approach in the teaching of
writing in a second/foreign language is a revision of a genre-based approach by adding
components of the learning in processoriented writing. This approach was first proposed by Badger and White (2003: 153-160).
This idea is further supported by Yan (2005: 18
-22) in his article entitled A Process Genre
Model for Teaching Writing. Process approach
in teaching writing is generally represented as
a reaction to a product-based approach, while
the genre-based approach is represented as a
reaction to what is called the progressive curriculum. Cope and Kalantzis (1993: 57) say
that the teacher writes on the process approach is more pleased with students coming
from middle-class families, and let the stu-
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dents struggle in controlling the text being
studied.
The weaknesses of the process-based approach is the approach views that all writings
are produced by using the same set of processes, so it does not give adequate attention to
the type of text being produced and why the
text is produced . This approach does not provide students with adequate input, particularly in relation to linguistic knowledge, to be
able to write well. The strength of this approach is that this approach understands the
importance of various skills involved in writing, and recognizes that what is brought by
students into the writing classroom contributes to the development of writing skills.
According to the experts of process-genre
approach, writing activities involve knowledge of the language (as on the product and
genre approaches), knowledge of the context
of the where the writing is taking place, and in
particular the purpose of writing (as found in
the genre approach), and the skills in using
the language (as found in the process approach). Writing development occurs by revealing the potential of students (as in the
process approach) and by providing input
that will be responded by the students (such
as in product and genre approaches).
Yan (2005: 21-22) suggests several stages
or steps that must be taken in the process genre approach. He describes all the steps discussed above as the chart below:
Refnaldi (2012) developed a model of
learning to write essays in English. The model
developed is a model that combines the two
learning models that have been widely known
in teaching writing. Although there are two
experts who have developed similar models,
the model developed by Refnaldi has different
stages compared to the models developed by
other scholars.
To strengthen the incorporation of genre
approach and process approach, the one used
Preparation
Providing the situation

Identifying the purpose

Modeling & reinforcing

Considering the genre
Planning
Brainstorming, clustering, etc.
Joint constructing
Drafting
Independent constructing
Editing, responding & evaluating
Revising
Text
Text
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as the starting point is the genre approach,
and then, the key elements in the process approach, such as planning, drafting, editing,
and rewriting are added to certain stages in
genre-based approach. The most appropriate
additions are at the stages of joint construction
and independent construction. Thus, the basic
scheme of the process-genre approach proposed by Yan should be revised. The new appropriate scheme for the process-genre approach is as follow:
Furthermore, there are three basic
schemes that become the characteristics of this
model, namely the development of the syllabus, the development of learning strategies,
and the development of learning materials. It
is these three things that make this model different from the other models.
RESEARCH METHODOLOGY
The method used in this study was survey. The main objective of this research was to

context exploration

generating ideas

modelling and deconstruction

focussing

joint construction

planning

topics. Topic in this case includes the topics
that are related to daily life, academic life, and
anything regarded important to discuss in
essay writing course. The last aspect is task/
activity. Tasks/activities include a wide variety of writing tasks/activities in pre-writing
stage, whilst-writing stage, and post-writing
stage.
Input
Students’ need on input is explored
through 15 statements. Table 1 below describes students’ responses on each statement.
The table above shows that all the components of input are essential for students. Eight
items are at the level of Very High (VH) and
seven items are at the level of High (H). According to students, the input regarding the
explanation of the strategies of essay development is very important. This is indicated by
four components which got the highest mean
score, such the strategy for developing body
paragraphs, strategy for formulating thesis
statement, strategy for developing introduc-

drafting
independent construction
editing
text

revising

analyzed students’ needs on the appropriate
model for learning essay writing. The data
required in this study were the answers to
questionnaire distributed to 112 students. The
items in the questionnaire were classified into
four categories, namely input, text types, topic
types, and task/activity types. The data were
analyzed descriptively by using score.

FINDING AND DISCUSSION
The questionnaire given to the students
consists of four basic components of need
analysis such as input, text types, topics, and
tasks. Input contains the explanation and examples regarding knowledge and skills of
writing. Text types include the types of genre
that are commonly taught in high school and
in essay writing course. Some examples of text
types are recount, procedure, narrative, report,
explanation, and exposition. The third aspect is

tory paragraph, and strategy for developing
concluding paragraph. The strategy for developing body paragraph is very important in
teaching and learning essay writing (mean
score of 3.68). This is true because body paragraphs are the backbones of the essay.
The strategy of formulating the thesis
statement also needs serious attention in an
essay writing teaching and learning process
(mean score of 3.65), and followed by the
strategy for developing introductory paragraph (mean score of 3.63). The fourth component is the strategy for developing concluding
paragraph (mean score of 3.44). Thus, it can be
concluded that a model of teaching essay writing should absolutely consist of the explanation of the strategies for developing an essay
that include developing introductory paragraph, developing body paragraphs, and developing concluding paragraph.
Other components are also considered
36
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very important by students are explanations
and examples of proper use of punctuation
(mean score of 3.42), explanations of the generic structure of a text (mean score of 3.41),
explanations of grammatical components
widely used in a text (mean score of 3.38), and
explanations of the use of appropriate transitions (mean score of 3.33). Subsequently,
seven other components are at high levels.
This means these seven components should
also get the adequate attention in teaching and
learning process.
Text types
The needs of students with respect to the
types of text are expressed using the sixteen
statements. The following table illustrates the
responses of the students on each item.
The facts in the above table show that
most of the types of text that are offered to
students are considered very important, with
the level of Very High (VH). There are only
five types of text that are at the level of High
(H). This illustrates that an essay writing
teaching process needs to load different types
of text, so that students have experience in
writing a wide variety of texts.
The text type that is considered most important by students is analytical exposition with
a mean score of 3.49, followed by an exposition

text with the cause-effect development (mean
score of 3.46), problem-solving text (mean score
of 3.46), hortatory exposition with a mean score
of 3.45, and explanation text with a mean score
of 3.41.
Types of Topic
Students’ needs regarding the types of
topics are expressed by using sixteen items.
The topics offered are based on common topics discussed in writing books. Table 3 below
illustrates the respondents’ answers on each
item.
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The table above shows that there are only
two topics that are at the Moderate level (M),
while the rest are at High (H) and Very High
(VH) level. There are four topics that are at
very high levels, namely pets (mean score of
3.49), lifestyle (mean score of 3.46), population
(mean score of 3.28) and environment (mean
score of 3.25). This shows that the students
need more topics that are popular in the community. Furthermore, the topics that are also
included in the top ten categories are pollution,

law, natural disasters, fruits, roads, and the general election.
Types of Task/Activity
Students’ needs regarding the types of
task/activity are expressed by using twentysix items. The tasks/activities offered to students are based on common tasks/activities
discussed in writing books. Table 4 below illustrates the respondents’ answers on each
item.
The above table reveals that all tasks are
important for students. Eight tasks are at the
level of Very High (VH) and the rest of them
(18 items) are at the level of High (H). The task
with the highest score is ‘developing the thesis
statements’ (mean score of 3.47), followed by
‘developing the specific rhetorical patterns,
such as narrative, descriptive, argumentative,
etc.’ (mean score of 3.33), ‘developing the concluding paragraph using various methods of
development’ (mean score of 3.31), ‘revising
the draft based on comments from other students’ (mean score of 3.31), ‘rewriting the text
for different purposes’ (mean score of 3.30).
Based on the facts described in table 4,
there are 10 types of tasks/activities that
should be considered important in the teaching and learning of essay writing. They are as
follow:
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 developing the thesis statements
 developing the specific rhetorical patterns,
such as narrative, descriptive, argumentative, etc.
 developing the concluding paragraph using various methods of development
 revising the draft based on comments from
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 rewriting the text for different purposes
 identifying parts of the text, such as thesis
statement, topic sentences, introduction,
body, and conclusion
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 developing body paragraphs using different method of development
 developing various text types
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Conclusion
A good model for teaching essay writing
is a model that is based on the results of indepth analysis of the data related to the students' needs on the appropriate teaching and
learning process. The appropriate input enables students to enrich their knowledge and
skills in the process of learning to write essays.
The appropriate text types help students develop their academic and thinking skills in
writing. The appropriate topics enrich students’ information in developing a wide variety of informative essays. The appropriate
tasks/activities help students improve their
skills in writing good essays. Thus, the process
-genre based model that is appropriate and
effective for teaching writing can be designed
based on the result of students’ need analysis.
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