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 This study explores the implementation of contextual teaching strategies within 

the Merdeka Curriculum, focusing on English instruction in Indonesian 

vocational high schools (SMK). With English positioned as a vocational subject, 

effective and context-relevant teaching methods are essential to equip students 

with communicative competencies aligned with their professional fields. The 

study highlights the use of two main strategies: Discovery Learning and Problem-

Based Learning (PBL). Discovery Learning fosters student autonomy and critical 

thinking through guided exploration, while PBL encourages collaboration and 

problem-solving based on real-world scenarios. Both strategies were integrated 

into modular teaching plans that reflect the values of the Pancasila Student Profile 

and the principles of the Merdeka Curriculum. Assessments were designed to 

measure cognitive, affective, and psychomotor domains through diagnostic, 

formative, and summative approaches. The findings suggest that contextual 

strategies enhance student engagement, understanding, and skill development, 

making them effective tools for English language instruction in vocational 

education settings. 
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1. INTRODUCTION  

English has been taught as a subject in Indonesian schools since elementary school, until 

senior high school, and vocational high school. Even at the university level, English is taught as 

the primary language (Lee, Anita, 2017). A vocational high school is the same as a diploma or 

even a university, it majors in a specific program. Engineering, fashion design, and fishing are 

just a few of the disciplines available in the advanced degree. The curriculum in each stratum 

will direct the learner to specialize in certain competencies. By speaking or writing the language 

of communication, students will be able to prepare for and succeed in a variety of activities and 

vocations. Speaking a foreign language has become crucial for success in many social activities 

and occupations, according to Dudley-Evans & St. John (1998) and Widodo (2016). It entails the 

use of a learning methodology as well as approaches for teaching English as a foreign language. 

Learning approaches and methods for teaching EFL must be effective in the context of the student 

(Moreno et al., 2021). They also stated that recent ELT (English Language Teaching) research 

has shown that ESP is extensively employed in college English courses to get closer to the 

student's context and fulfill their professional demands. According to Lamri (2016), the role of 

ESP is to assist language learners in developing their needs and talents in order to use the 

language. 

English for special purposes has already been used in the university, and English has 

recently collaborated with university topic teachers in the development of English for specific 

purposes. They each play a unique role. Lamri (2016) backs this up. ESP entails taking on a 

collaborative role in which the language instructor collaborates with the other teachers. An 

English teacher's job description includes being a lesson planner, teacher, learning organizer, and 

activity creator. The job of the subject teacher was defined as consultant or informant, supporter, 

monitor, and facilitator. The benefits included increased confidence, less anxiety in teaching ESP 

courses, and receiving immediate feedback from the subject teacher. The benefits included 

increased confidence, less anxiety in teaching ESP courses, and receiving immediate feedback 

from the subject teacher. The disadvantages were that it was difficult to balance the different 

schedules of both professors and that lesson planning took time. Students were enthusiastic about 

this instructional style. They enjoyed studying due to the interesting and informative activities as 

well as the teacher's assurance (Chaovanapricha, Khacheenuj; Chaturongakul, Panna, 2020). 

Even after the emergency curriculum was implemented, the Indonesian government still 

allowed schools to choose their own curriculum. Curriculum 2013 was amended in 2006, and a 

new curriculum, later known as Curriculum Merdeka, was unveiled. The Merdeka curriculum 

differs from the preceding one in some ways. In 2019, the government launched Sekolah 

Pengerak for senior high schools and SMK Center of Excellence for vocational schools, ushering 

in the rise of ESP in vocational schools. Merdeka Curriculum, like other Indonesian curricula, is 

drawn from the standard method, which was broken down from Pancasilaist student profiles for 

national educational goals at the SMK Center of Excellence. The curriculum frameworks, or 

curriculum structures, are established by the central government. It becomes a development 

guideline for schools in implementing the new curriculum. 

English is designated as the vocational content curriculum in the Merdeka curriculum. 

English, along with math and informatics, will use vocational content as its teaching material. As 

a result, it is envisaged that the teaching and learning process would be more contextual in terms 

of content in relation to the specific aims. The contents must be in accordance with the 

government's regulation of chief decision on standardization, curriculum, and assessment from 

the ministry of education, culture, research, and technology No. 008/H/KR/22 regarding the 

learning achievement of young education, elementary education, and middle high education in 

merdeka curricula (BSKP, 2022). 
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Teaching English in the Merdeka curriculum prepares students to be lifelong learners with 

Pancasila's student profiles such as obedience to God, splendid character, independence, and 

critical thinking. Being creative, helping others, and having a global outlook are all important. 

Because teaching English is universal and the pace of the teaching is dynamic and fluid, those 

profiles can be established during the teaching and learning process. Teaching English has the 

potential to improve Pancasila's students' proofreading skills through written, visual, and spoken 

texts, as well as activities generated during the teaching and learning process. 

English teachers have major obstacles when it comes to putting English in the curriculum 

for specific purposes. English teachers in the old curriculum just imparted content to pupils, but 

in the Merdeka curriculum, teachers must be conversant with the productive topics. English 

teachers confront issues with delivering content using the appropriate approaches or procedures 

to make it contextual. As a result, such problems must be met by the correct teacher's selection 

of the topic as well as the approaches for presenting the lesson. The teacher can use the contextual 

teaching learning as the strategy to overcome the problem.   

2. FINDINGS AND DISCUSSIONS   

Strategies used by the teachers in teaching contextual English 

Based on the observation document and direct observation, there are four findings of 

strategies which were applied by the participants. They were discovery learning, problem based 

learning, CTL by implementing REACT strategy and Contextual material or ESP. Those findings 

will be explained more detailed in the following sections.  

Discovery Learning 

Discovery Learning was the first strategy used by T1. Based on the documentation study, 

T1 planned and stated the strategy in the module. T1 was going to implement the strategy in the 

classroom. T1 used discovery learning because T1 needed the students to know information 

about report text by their own experiences. T1 believed that by using discovery learning report 

will gain the objective of the learning process. Because students practice for independent 

learning, develop their creativity, and gain knowledge of learning, the discovery learning model 

is appropriate for learning to identify observation result report text (Harris & De Bruin, 2018; 

Bovill, 2020). That opinion was also supported by Mufida (2019), the term "discovery learning" 

describes learning by oneself. Discovery learning entails giving the instructor instructions on 

how to plan student activities including searching, processing, searching, and investigating. 

Students gain new expertise in their topic of study as well as broader problem-solving abilities 

including developing rules, testing ideas, and obtaining data. 

The experience process could be seen from the observation in the process of data 

processing or verification. In this stage, T1 gave 5 questions about report text.  By giving the 

questions the students could made their experience to find out the answers by them self.  By the 

activity this strategy developed the student’s motivation. The students got motivation to search 

many sources to find the answer from the question given. 

 In relation with  learning preparation,  There were some items would be prepared by T1 

such as creating the module teaching based on learning objective plan in Merdeka curriculum, 

preparing student’s worksheet or it was called LKPD or student’s worksheet and making student 

assessment in preparing teaching module, T1 created module of report text. T1 designed the 

module teaching by stating some components to be informed. They were general information, 

main component, and appendixes. 

There were some general information to be informed. They were school identity, teacher’s 

name, the years of making, the name of the lesson, level of school, Phase or semester, main 

material, and time allotment. From those information this research could find some findings. The 

school identity of T1 was SMK N 1 Wadaslintang, The name of the Was RW, the year of making 
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module teaching was 2023. This module was for English lesson for vocational High school at 

Phase E in even semester. T1O1 designed this module to teach report text and the time allotment 

was 1 meeting or 2 x 45 minutes. 

The next part in general information was the early competency. It was about the 

understanding questions based on the topic given which was report text. The next part was 

Pancasilaist student’s profiles. T1 stated some profiles should be gained by the students through 

the learning process. Those were the obedience to Allah SWT as the God, Global mindset, and 

collaborative.  T1 also prepared some tools to be used in the fourth part. Those were learning 

media such as white board, marker, laptop, LCD, note and stationery. The next was student’s 

target. This part mandated that the students were able to understand and respond the question in 

relation with report text. The fifth part was leaning model. This showed that this module would 

apply discovery learning.  

The second component was main component.  There were 7 main components. They were 

learning objective, meaningful comprehension, trigger questions, learning preparation, learning 

activity for the first meeting, assessment, and reflection. 

There were 5 learning objective would be achieved in the module. There were the students 

could be able to read and get the information related to the report text, the students could be able 

to search and evaluate the detailed specific and the main core of report text, the students could 

be able to understand the main idea about the issues or the developing of the plot in report text, 

the students could identify the purpose of the report text and the last learning objective was the 

student could be able to developing the skill to make simple inference in understanding implicit 

information related to report text.   

In relation to meaningful comprehension, T1 stated about the students could understand 

the questions and respond in relation with the report text. And the next part was trigger question 

like; 1). Do you like to read or listen a text about a place or something? 2)  Is it fiction or non-

fiction? Why? 3). Elephant, fish, blue whale are some title of a text. Is it report text? 4). Based 

on your opinion, what is a report text? 

The second preparation was students worksheet making. T1 designed student’s worksheet 

by making group to do the task. T1 gave jumbled paragraph to be arranged in a good order. There 

were 6 jumbled paragraphs to be analyzed and set in order. To make the students arranged in 

good report text composition, T1 gave some clues related to the sequence of report text. The 

clues was portrayed the description each paragraph. And then T2 created 10 questions. Those 

questions would be the measurements of the learning process and to know how far the students 

understand of the right composition of the report text. The students did the student worksheet 

and gave the skill assessment by giving two rated aspects. They were the skill of information 

process 1-4 score and the skill of completing accuracy time was scored 1-4. 

The last part of preparation in implementing the strategy was determining the assessment. 

There were three assessments applied namely; diagnostic, formative and summative assessments. 

In diagnostic cognitive, there were 2 types. The types were diagnostic non-cognitive and 

diagnostic cognitive assessments. In the non-cognitive assessment, T1 asked the student to 

choose the emoticon which represented their emotions. It could be happy, sad or confused. There 

were some questions in the assessment. It were about the student emotion, the influence of 

environment to the study and about the report text.      

In the cognitive diagnostic assessment, the created some questions and also equipped with 

rubric. The rubric was started from identification of the material would be tested, prepared the 

question, the possibility answers, scores and follow up action. The material would be tested was 

report text. The first question was “what is the report text”, and then there were three possibility 

answers. The students might answer “it is a text that include into factual text or non-fiction text”. 

If the students could answer the question well, it was categorized intact comprehension and 
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followed by follow up plan. The plan was continued to the next material. The second possibility 

of the student’s answers was “it is an example of a text. The students’ answered are categorized 

in partial comprehension and follow up plan was giving remedial teaching and the third 

possibility’s answer was “it was a game”. The answer reflected the students did not understand 

at all about the learning process. T1 continued follow up plan by giving teaching and learning 

process. Those were cycles of determining the follow up plan based on cognitive diagnostic 

assessment. The next question of cognitive diagnostic assessment was ‘what is the purpose of a 

report text’. The third question was “how many generic structure of report text. The fourth was 

“what is the general classification of the report text”, and the last was “what is the description of 

the report text”. Those diagnostic assessment were in essay form by scoring criteria. If the answer 

was complete, it was scored 20, if the answer was less complete, it was scored 10 and if the 

answer was not complete, the score was 5.  And the score maximum was 100.  

The third kind of the assessment was summative. There were two texts consisted of 5 

questions each. The questions were in multiple choice. There were two guidelines in summative 

assessment. They were knowledge assessment instrument and knowledge question item 

instrument. There were four components in the knowledge assessment instrument. They were 

learning objective, main material, question indicator and the question number. There were 5 

learning objective would be achieved in the module.  They were reading and getting the 

information related to the report text, searching and evaluating the detailed specific and the main 

core of report text, understanding the main idea about the issues or the developing of the plot in 

report text, identifying the purpose of the report text and the last learning objective was 

developing the skill to make simple inference in understanding implicit information related to 

report text. In addition to the main material, all the material were in report text.  

Furthermore there were five question indicators functioned as a guidance for teachers in 

determining their pupils' level of proficiency. As a guideline for judging the quality of questions, 

beginning with the distribution of cognitive levels and progressing to the level of difficulty. As 

a starting point for constructing HOTS queries. There were the students could be able to read and 

get the information related to the report text, the students could be able to search and evaluate 

the detailed specific and the main core of report text, the students could be able to understand the 

main idea about the issues or the developing of the plot in report text, the students could identify 

the purpose of the report text and the last learning objective was the student could be able to 

developing the skill to make simple inference in understanding implicit information related to 

report text. in addition to the main material, all the material were in report text. The end of the 

instrument was question number. The numbers were used to how many numbers of question 

indicators.  

Besides the knowledge assessment instrument, there were knowledge question item 

instrument. They were 5 questions related to report questions and also the key answers with 20 

score each questions. The last past of the instrument were the total acquisition score of the 

question. There was also the maximum score and the mark. The counting was getting from the 

total acquisition score divided by maximum score multiply 100.  

The last part in the main component was enrichment and remedial task. In the enrichment 

task the students supposed to look for the report text and tried to know about the text based on 

the learning objectives mentioned before in the learning objective. While the remedial T1 

repeated the lesson in the classroom. The end of the module was appendixes. They were about 

assessment, materials, glossaries and reference.    

After explaining about assessment technique, there were Remedial and enrichment. T2 

planned to give remedial in the condition of the students had been accomplished minimum 

learning criteria. The criteria should be 75. The enrichment was given who passed minimum 

learning criteria or KKM. The material for learning was written and spoken text discussion in the 

form of short and simple test.  



 Abdulloh,  Alim, Teacher’s Strategies in Teaching Contextual English  …  486 

In contrast to more conventional methods of learning, where knowledge is said to be merely 

transferred to the learner, discovery learning is seen as a promising way of learning for a number 

of reasons, the main one being that the learner would develop a better structured base of 

knowledge due to their active involvement with the domain (Aldalur, 2023) 

Problem Based Learning 

Problem based learning was the second strategy used by T2 and T3 in the first observation. 

T2  and T3 applied the educational strategy called problem-based learning (PBL) because T2 and 

T3 wanted the students to learn through active learning and the students got the chance to work 

together to find solutions to issues collaboratively.  In the general understanding about PBL it 

can be said that PBL is a learning strategy that should be established in accordance with the 

requirements of the Curriculum 2013 is problem-based learning (PBL). This is in line with PBL's 

constructivist orientation, student-centered learning, ability to foster the development of the soul, 

collaboration, metacognitive thinking, high-level thinking skills, increased understanding of 

meaning, increased independence, facilitated problem-solving, and teamwork. It is supported by 

Allen (2011) in problem-based learning, students learn by solving challenging, practical issues 

in cooperative groups while being guided by professors. In this chapter, we look at the evidence 

that the approach is successful in generating deep topic understandings and talk about how 

process skills like research, negotiation and teamwork, writing, and verbal communication may 

be developed. 

From the document study T2, and T3 planned it and stated the strategy in the module they 

were going to implement the strategy in the classroom. The first observation for T2 and T3 were 

relatively close in the observation, so they planed the same strategy to teach the same material.  

In relation with learning preparation, there were some items would be prepared by T2 and 

T3. T2 and T3 prepared about module, media, learning tool, learning sources and student’s 

worksheet. T2 and T3 would use PowerPoint and also Canva, while the learning tool was laptop 

and projector, whereas the learning sources was from English book class X and also preparing 

student’s worksheet.  

In preparing the module T2 and T3 worked together in making the learning module, it can 

be seen from the printed module. They collaborated to apply the strategy. The module designed 

by stating the general information such as the name of the school, the lesson, class and semester, 

material, main material, time allotment, and also the year of making module. 

T2 and T3 determine the learning outcome from Learning Objective flow.  

“Capaian Pembelajaran: Pada akhir Fase E, peserta didik membaca dan merespon 

berbagai macam teks seperti narasi, deskripsi, prosedur, eksposisi, recount, dan report. Mereka 

membaca untuk mempelajari sesuatu atau untuk mendapatkan informasi. Mereka mencari dan 

mengevaluasi detil spesifik dan inti dari berbagai macam jenis teks. Teks ini dapat berbentuk 

cetak atau digital, termasuk di antaranya teks visual, multimodal atau interaktif” 

In the learning objective T2 and T3 planed in teaching activity based on Problem based 

learning activity, the students could be able to read and respond in relation to recount text, to read 

and get in formation, search and evaluate detail specific and main of the text,  to arrange simple 

recount text. T2 and T3 also stated the learning material about spoken and written recount text. 

The materials consist of definition, social function, generic structure and language feature.  

T2 and T3 planned to use Problem Based learning and in the learning T2 and T3 would 

like to use assessment. The next component was assessment technique. There were three aspects 

would be assessed. They were aptitude, knowledge and skill aspects to be assessed. The 

technique in attitude assessment was non-test. The assessment form was self-assessment, the 

form of the knowledge assessment was essay while the instrument in assessment technique was 

based on the assessment knowledge and skill. There were some criteria in attitude assessment 

guidelines. The student’s attitude would be scored based on the attitude observed. Score 1 was 
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for the attitude which never came up in the assessment, score 2 was for the attitude which 

sometimes same up in assessment, score 3 was for the attitude which often came up in the 

assessment and the last guidelines was score 4 was for the attitude which always came up in the 

aptitude assessment.  

In the knowledge assessment, the test technique was used to assess it. The form of 

assessment was essay. The aspect of knowledge assessment instrument was answering the 

questions based on the text. And the assessment guidelines of the knowledge assessment based 

on the criteria. The correct score was 4 and the false answer was 0. The score could be gained 

from the calculation bellows; the gained score divided by maximum score multiply 100.  

In addition to the skill assessment, T2 and T3 used test technique in the form of 

performance test. The instrument were; a) identify and analyze the generic structure of a simple 

discussion text; b) presented the result of the student work on the form of the classroom. As 

guidelines for written skill assessment in generic structure was for generis structure. Score 1 was 

for very low performance, score 2 was for enough performance, score 3 was for acceptable and 

score 4 was for very acceptable. For spoken skill assessment there were 3 categories in 

assessment such as pronunciation, intonation and gesture. In the pronunciation item there were 4 

scores for assessing it, score 1 was poor, score 2 was for acceptable, score 3 was for good and 4 

was for very good. In the intonation items there were 4 scores in assessed pronunciation. Score 

1 was for poor, score 2 was for acceptable, score 3 was for good and 4 was for very good. In the 

item of gesture, score 1 was poor, score 2 was for acceptable, score 3 was for good and 4 was for 

very good. The score was gained from gained score divided by maximum score multiply 100.  

Those components were completed by appendix about material teaching. The material 

teaching about the display material of recount text with the title My holiday in Bali in the link 

bellow https://www.youtube.com/watch?v=-6Huw8gOJ-g   and material Canva presentation at 

https://www.canva.com/design/DAFcYqN1aBs/126cg3eGtmYNikeM7O5LpA/edit?analyticsC

orrelationId=74190543-d930-43a0-8dc1-c259129e7096.  

T2 and T3 completed the module by student worksheet. There were two student 

worksheets. The first student worksheet was used to know the good arrangement of the text, the 

generic structure of the text for group and students’ worksheet for individual task. 

Based on the TO1 and 2, T1 applied PBL as the strategy in teaching Report text. The 

objective of report text are students could read for getting information related to report text, 

students could search and evaluate detail specific and the main report text, students could 

understand the main issues and the developing plot in report text, students could identify the 

purpose the writer writes the text and the last was students could develop the skill to do simple 

inferences in understanding report text implicitly. While in the observation T2 and T3 also used 

PBL to teach recount text. The objective of the T2 and T3 lesson was the students are able to 

read and respond in relation with recount text, read and get information in relation with recount 

text, search and evaluate the detailed specific in relation with recount text and arrange simple 

recount text. From modules in the stage of implementation in the introduction the modules stated 

that relate the students’ knowledge in the last meeting. In the first step was orientation. 

Organizing the students to learn, guiding the students to investigate both individually or in group, 

developing and presenting the student’s work and the last was the analyzing and evaluating 

process. From the step in module it was clear that those are the step in implementing the PBL 

such as; exploring the issue, state what is known by the student, defining the issue, researching 

the knowledge, investigating solution, presenting and supporting the chosen solution and the last 

is reviewing the student’s performance.  

In summary PBL is a student-centered, inquiry-based teaching approach. The students 

work on a real-world, poorly structured issue that calls for deeper research. (Jonassen & Hung, 

2008, Rafiq, 2023). It is also supported by (Hamalik, 2008) PBL is a type of learning that can 

encourage students to seek out and respond to information they have independently discovered, 

https://www.youtube.com/watch?v=-6Huw8gOJ-g
https://www.canva.com/design/DAFcYqN1aBs/126cg3eGtmYNikeM7O5LpA/edit?analyticsCorrelationId=74190543-d930-43a0-8dc1-c259129e7096
https://www.canva.com/design/DAFcYqN1aBs/126cg3eGtmYNikeM7O5LpA/edit?analyticsCorrelationId=74190543-d930-43a0-8dc1-c259129e7096
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as well as to develop their own knowledge to address issues. Students are encouraged to actively 

participate in the teaching and learning process by following the processes in PBL, which can 

direct them to find their knowledge through consistent scientific method methods. It also 

supported by Huda (2015) students can be motivated to solve problems successfully and actively 

participate in learning process activities by being presented with problems to solve.  

Contextual Teaching Learning  

In creating the module, there were some preparation done by T2. They were designing 

module, preparing learning material, determining the learning model, providing the media and 

also learning resources from the book also from the internet, designing the step in implementing 

REACT strategy, preparing assessment, providing remedial and enrichment activity also 

providing the material from internet and the last one was providing student’s worksheet.  

Based on the module of RPP made by T2, there were some items in the general information 

such as the school identity, the lesson, class and semester, material, main material, time allotment 

and the academic year. From the module this research could say the RPP was going to be 

implemented in Wadaslintang vocational high school and the lesson was English. The class 

would be taught was class XI semester 4. The material would be taught was discussion text, while 

the allotment time was 2 hours or 2 x 45 minutes in the 2022/2023 academic year. After the 

general information of the module there were 6 components in the module. They were learning 

outcomes, learning objective, teaching material, learning method, media or tool, material and the 

sources, learning activity, assessment technique, enrichment and remedial program, assessment 

technique, enrichment and remedial task, assessment and guidelines assessment.  

In the general information the module would be implemented in vocational high school 1 

Wadaslintang. It would teach English lesson at eleventh grade semester 4. The main materials 

was discussion text. This module consumed 2 hours meeting with each meeting was 45 minutes. 

There were 70 minutes in implementing this module of discussion text.  

In the learning outcome component, in the end of phase F, the students read and respond a 

lot of kind of text such as; narration, description, procedures, argumentation, and discussion 

individually. They read to learn something and read for pleasure. They look for, synthesize and 

evaluate detail specific and core from a lot of text type. The text can be in printed or digital, 

involving visual text, multimodal or interactive. They show their comprehension toward main 

idea, the issues or plot development in many texts. They identify the purpose of the text and do 

inference to understand implicit information in the text. 

Based on the module, there were 7 learning objectives of the student would gain based on 

REACT strategy, the students could be able to read and respond, read and look for discussion 

text, read for pleasure, search detailed specific and core of discussion text, synthesize detailed 

specific of discussion text and identify the purpose of discussion text.   

In the third component was learning material. There were two types of materials. They 

were spoken and written discussion text. In the text material, there were 4 detail information 

about the text. They were the definition of discussion text. The definition was a discussion text. 

It is a text that present both sides of issue or argumentation. The title of the text often outlines 

the issue to be discussed in the form of a question. The purpose of the text was to present two 

pint of view about issue or problem, to present arguments for differing points of view about issue 

or problem and to present arguments from differing points of view about issue or problem. 

Another information was the generic structure of the text. There were 4 generic structures of the 

text. They were issue, argument pro, argument cons and conclusion or recommendation.  Issue 

was the first structure state the issue which is to discussed. Argument pro was to present the point 

in supporting the presented issue. In argument cons was presenting other points which disagree 

to the supporting point. And the last structure was conclusion or recommendation. It was stating 

the writer’s recommendation of the discourse.  
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In the fourth component was language features. They were thinking verb likes feel, hope, 

believe, etc. In the second language features was using contrastive conjunction like however, on 

the other hand, but, in other side, although, etc. The third language feature of discussion text was 

modality. It was like must, should, could, may, etc.  And the last language feature was adverbial 

of manner like deliberately, hopefully etc. The language feature was completed by the example 

of the text. It was about television. In the learning model, this module was stated REACT 

strategy. This module completed with media or tool, material and sources. The media was power 

point, the equipment was computer and projector. The source of learning were English book class 

eleven. The other source was http://sangpemimpinkehidupan.blogspot.com/2015?03?discussion-

text-definition_generic.html. 

In the learning activity, there were three learning activities. They were opening, main and 

closing activities. In the opening activity, T2 greeted the student and asked them to party together. 

T2 checked the student’s attendance and asked their condition. T1 planned to motivate the 

students by implementing ice- breaking “penguin dance” from 

http://www.youtube.com/watch?v=TwgriuP0ic. T1 explained leaning outcome and learning 

objectives would be delivered and explained the relation between the materials would be done 

and had already done or the previous material. T1 expressed the trigger questions after giving the 

picture of group discussion to know the readiness of the students such as; 1) what is the picture 

about? 2) Have you ever done this activity; 3) when did you do it; 4) what is it about; 5) do you 

get the same or different opinion? 6) How can you cover the difference? 

In the main activity there were relating to the students background knowledge and 

experience, experiencing, applying, cooperating and transferring. In relating strategy T2 asked 

the students to observe the video from you tube channel 

https://www.youtube.com/watch?v=Tofk2V03mI4 and related the concept or event in daily life 

with the concept would be learned. In the experiencing step, T2 planned to divide the students 

into some groups. Then T2 gave LKPD or students worksheet about discussion text to the 

students. The next activity was guiding the students to observe discussion text by giving 

explanation about the discussion text about generic structure and language features. T2 advised 

the students to make some notes of discussion text in the discourse to be discussed in the group 

discussion. In the next step, T2 gave the opportunity to question about what, how, why, about 

discussion text which would be learnt in group. T2 leaded and guided the students to analyze 

discussion text based on the student’s worksheet. In the applying step, T2 connected the result of 

student’s worksheet to understand to the student’s discussion text. T2 leaded the student’s 

comprehension which had already understood about discussion text. T2 leaded the students to 

use the student’s comprehension they had to analyze other discussion text.  In cooperating step, 

T2 leaded the students to discuss with friends in the group to discuss the result of their analysis. 

The next step T2 appealed each group to arrange the result of student’s discussion. T2 guided the 

students to conclude the result of the analysis which had been done. The last step was transferring. 

T2 directed the students to communicate the student’s comprehension by using point 

presentation. T2 guided the students for transferring or applying the comprehension which they 

had owned in the group by presenting students worksheet.  

The closing activity was the last learning activity. In this part, T2 planned to repeat the 

questions. Then T2 gave a chance the students to ask about the material. Then T2 summarized 

the learning process about discussion text. In the last activity in the learning activity was T2 

closed the learning process by praying and greeting the student.  

The next component was assessment technique. There were three aspects would be 

assessed. They were aptitude, knowledge and skill aspects to be assessed. The technique in 

attitude assessment was non-test. The assessment form was self-assessment, the form of the 

knowledge assessment was essay while the instrument in assessment technique was based on the 

assessment knowledge and skill. There were some criteria in attitude assessment guidelines. The 

http://sangpemimpinkehidupan.blogspot.com/2015?03?discussion-text-definition_generic.html
http://sangpemimpinkehidupan.blogspot.com/2015?03?discussion-text-definition_generic.html
http://www.youtube.com/watch?v=TwgriuP0ic
https://www.youtube.com/watch?v=Tofk2V03mI4
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student’s attitude would be scored based on the attitude observed. Score 1 was for the attitude 

which never came up in the assessment, score 2 was for the attitude which sometimes same up 

in assessment, score 3 was for the attitude which often came up in the assessment and the last 

guidelines was score 4 was for the attitude which always came up in the aptitude assessment.  

In the knowledge assessment, the test technique was used to assess it. The form of 

assessment was essay. The aspect of knowledge assessment instrument was answering the 

questions based on the text. And the assessment guidelines of the knowledge assessment based 

on the criteria. The correct score was 4 and the false answer was 0. The score could be gained 

from the calculation bellows; the gained score divided by maximum score multiply 100.  

In addition to the skill assessment, T2 used test technique in the form of performance test. 

The instrument were; a) identify and analyze the generic structure of a simple discussion text; b) 

presented the result of the student work on the form of the classroom. As guidelines for written 

skill assessment in generic structure was for generis structure. Score 1 was for very low 

performance, score 2 was for enough performance, score 3 was for acceptable and score 4 was 

for very acceptable. For spoken skill assessment there were 3 categories in assessment such as 

pronunciation, intonation and gesture. In the pronunciation item there were 4 scores for assessing 

it, score 1 was poor, score 2 was for acceptable, score 3 was for good and 4 was for very good. 

In the intonation items there were 4 scores in assessed pronunciation. Score 1 was for poor, score 

2 was for acceptable, score 3 was for good and 4 was for very good. In the item of gesture, score 

1 was poor, score 2 was for acceptable, score 3 was for good and 4 was for very good. The score 

was gained from gained score divided by maximum score multiply 100.          

Those component were completed by appendix about material teaching. The material 

teaching about the display material of discussion text of Bahasa Inggris Peminatan SMA in the 

video link https://www.youtube.com/watch?v=Tofk2V03mI4 and presentation material of 

https://docs.google.com?presentation?d?1-XIU_4BXKxH9hwhGdw8c-aun-

AqGrZnw/usp=share_link&ouid=10695959499576173642396&rtpof+true&sd+true. This 

module also was completed by student worksheet. There were two student worksheets. The first 

student worksheet was used to know the language features based on the generic structure of the 

text. There were 4 paragraph with the title “Do Teenagers Really Need a Mobile Phone? “And 

the second LKPD was a text with the title “advertisement” from 

https://roboguru.ruangguru.com?question?advertisments-there-are-many-reasons-forboth-side-

of-the-quetion-should_QU-ROBOGURU-1732. There were 5 questions in multiple choice to do 

and those student worksheet were done in group.    

In summary CTL as mentioned by above explanation was supported by Buhunggo (2023) 

contextual learning is made up of seven main elements, including constructivism, which aims to 

help students develop their understanding through new experiences and their underlying 

knowledge and beliefs, asking (questioning), which uses questions to get students to think, 

finding (inquiry), which starts with observation, learning communities, which are made up of a 

variety of students, and apprehension.  

3. CONCLUSION  

The strategies which were used by three English teachers of SMKN 1 Wadaslintang in 

implementing teaching contextual English varied from discovery learning, Problem Based 

Learning, CTL by applying REACT strategy, and contextual English or ESP. 

The implementation of those strategies in the classroom shows that the syntax of each 

strategy had been applied by the participants. Those indicates that the participants tried to apply 

maximally in the teaching learning process from the preparation, implementation and evaluation.  

The contribution of strategies in toward the student’s participation in the classroom could be seen 

from the behavioral, cognitive and social dimension. In the behavioral facet the strategy can be 

active in learning process, the student could collaborate with the other students. In cognitive 

https://www.youtube.com/watch?v=Tofk2V03mI4
https://docs.google.com/?presentation?d?1-XIU_4BXKxH9hwhGdw8c-aun-AqGrZnw/usp=share_link&ouid=10695959499576173642396&rtpof+true&sd+true
https://docs.google.com/?presentation?d?1-XIU_4BXKxH9hwhGdw8c-aun-AqGrZnw/usp=share_link&ouid=10695959499576173642396&rtpof+true&sd+true
https://roboguru.ruangguru.com/?question?advertisments-there-are-many-reasons-forboth-side-of-the-quetion-should_QU-ROBOGURU-1732
https://roboguru.ruangguru.com/?question?advertisments-there-are-many-reasons-forboth-side-of-the-quetion-should_QU-ROBOGURU-1732
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aspect of students, the strategies can made the students focus on their attention on completing a 

task or meeting learning objectives. And in the social dimension, the strategy could lead the 

students to use the community to interact with interlocutor and social interaction. One of the 

participants has applied the ESP as the materials to be taught in the teaching learning process by 

using the material from the vocational content in fishery department while the other participants 

haven’t apply the contextual English in their materials presented in teaching learning process yet. 

Two of them still use the general English materials to teach in the learning process. But they have 

the awareness about the English position as vocational lesson group. It can be seen from the 

questionnaires and also from the interview done. They realized that English should be taught 

contextually in specific material in the special major.  
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