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ABSTRACT
Efforts to developing the quality of education is empowering educators. Positive activities that accommodate teachers to improve the quality of education are the activities of the Community of Practice (CoP). Community of Practice (CoP) or KKG in Indonesia Context is a forum for professional development for primary school teachers, and one of which is improving teacher performance. The effectiveness of the CoP really needs to be studied in depth. Therefore, a study was conducted on the role of CoP in improving the performance of primary school teachers in Riau Province. The method is a quantitative descriptive study, which describes the role of CoP activities in improving teacher performance in Riau through quantitative data. The research was carried out in May-August 2020. The participant was elementary schools’ teachers in Riau Province. The data source is the primary school teachers totalling 60 people. Data collection techniques using a questionnaire. Based on the results and discussion, it can be concluded that there are several roles of CoP activities in improving teacher performance, among others: through CoP teachers can discuss in construct learning tools, teachers were able to arrange lesson plans for active learning based on analysis of student needs, learning materials are arranged based on various learning sources, using media active learning, analysing evaluation test and conducting assessments according to active learning and student abilities.
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[bookmark: INTRODUCTION]INTRODUCTION
Education is the foundation of human civilization [1]–[3]. The development of a civilization really depends on the quality of the education produces. Quality education is structured according to the needs of a dynamically developing society. One of the efforts to improve the quality of education is through empowering teachers [4], [5]. In Indonesia teachers must to have (a) minimum academic qualifications of S--1 / D-IV, (b) competence as learning agents, namely pedagogical, personal, social, and professional competences, and (c) educator certificates. The mandate of the law emphasizes that teachers must continuously improve their competence through various efforts, namely: workshops, training, scientific writing activities, meetings in working groups and work deliberations, in this case through the Community of Practice (CoP).
CoP (KKG in Indonesia context) is a forum for professional development for primary school teachers. KKG can be said to be a concept of community practice (CoP) which refers to the learning process that occurs when a community consisting of a group of people with the same goals work together to achieve these goals, in a small social system[6], [7]. Boylan [8] said that in one conceptualization, CoP is a social organization where learning and participation takes place.   Slatter [9] concluded that CoP  is a group of people who share a concern or passion for something they do and learn how to do it better and interact regularly. Rory [10] emphasizes that the CoP is a working group that is oriented towards improving the quality of knowledge, teaching techniques, student teacher interactions, teaching methods, and others that focus on creating active teaching and learning activities.
CoP is specifically as a place for knowledge management to occur, which is defined as a place for useful and valuable knowledge, so it needs to be created, organized, shared and distributed [11], [12]. Therefore, efforts are needed to ensure that knowledge is created, captured, organized, and can be accessed and used as a valuable asset for personal development purposes [13], [14]. Evans [15] and Kramer [16] emphasize that knowledge management is an effort to create sharing knowledge and developing knowledge between individuals because knowledge has been considered a major commodity. Thus the main purpose of knowledge management is knowledge sharing (Figure 1), which describes the interaction people, two or more people, in communication process that aims to improve and develop the self of each member. Through knowledge sharing activities, it is possible for the creation of new knowledge to produce new innovations. It is hoped that the CoP will be able to change the mindset of each member so that it becomes a place for knowledge sharing
[image: ]
Figure 1. Knowledge Sharing cycle [17]
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The objectives of the CoP are 1) broadening the teachers’ insight and knowledge; 2) provide opportunities for working groups members or work deliberations to share experiences and provide mutual assistance and feedback; 3) provide opportunities for working groups members or work discussion to share experiences and provide mutual assistance and feedback; 4) increasing knowledge and skills, and adopting a renewal approach in learning that is more professional for participants in work groups or work discussion; 5) empowering and assisting working group members in carrying out learning tasks at school; 6) changing the work culture of working group members or working discussion (increasing knowledge, competence and performance) and developing teacher professionalism through professional development activities at the CoP level; 7) improving the quality of education and learning process as reflected in the student learning outcomes improvement, and 8) increasing teacher competence through activities at the CoP level [18].
Based on objectives of the CoP above, it is hoped that various obstacles in improving the quality of education can be resolved, and improving the primary school teachers’ performance. However, in reality, the CoP has not been able to solve the problems. In 2019, the results of a survey conducted by innovation in the schools found that teachers did not see the CoP as a professional development forum. In general, teachers were less motivated to attend CoP meetings to construct instrument test and do some tasks, such as completing educational administration requirements. There are few resource persons available to facilitate teacher professional development, and the CoP forum is rarely utilized as a forum for in-service training or ongoing professional development. In addition, the Ministry of National Education also found several main problems faced by the CoP, such as: 1) CoP management was not functioning optimally; 2) CoP programs are less significant and less appropriate for teacher needs; 3) CoP operational support funds are not proportional; 4) The local government, through the related Education Office, does not care much about the various initiatives that the CoP carries out; 5) Professional associations are less supportive of the CoP activities, and 6) CoP are less empowered in improving the quality of learning which has a positive impact on improving the quality of national education.
The existence of the CoP is needs to be clearly described. Do almost all of CoP have the same problems, or are there already CoP that can be used as best practice in improving the quality of education in Indonesia. Therefore, we need a study on the role of the CoP in improving the performance of primary school teachers in Riau Province.

[bookmark: MATERIAL_AND_METHODS]MATERIAL AND METHODS
[bookmark: Methods]Methods
This research is a quantitative descriptive study, that describes the role of CoP activities in improving primary school teacher performance in Riau through quantitative data. The research was carried out in May-August 2020. The participant was 60 elementary schools’ teachers in Riau Province. Data collection techniques using a questionnaire. A questionnaire is a set of written statements or questions that are given to respondents to be answered [19], [20]. This questionnaire is a list of statements made by the researcher and that were be answer by respondent.
	
[bookmark: Participants][bookmark: Instrument]Instrument
The research instrument used a questionnaire which was distributed via google form to several elementary schools in Riau Province. The questionnaires to be used are arranged according to a modified Likert scale. This scale is used by researchers to measure the perceptions, attitudes or opinions of a person or group about social phenomena [21]. The use of this scale can assess attitudes or behavior by asking several questions to respondents. Then the respondent is asked to provide a choice of answers or opinions on the measurement scale provided, namely always, ever, sometimes, and never. The instrument is filled individually and does not include the respondent name, which aims to protect the privacy of the respondent's opinion.

[bookmark: Procedures]Procedures
The data collection technique in this study was filling out a questionnaire by primary school teachers in Riau Province. The research procedure has several stages: (1) investigating the phenomena that occur in primary school teachers; (2) looking for problems from the phenomenon; (3) finding solutions to problems; (4) carry out further investigations or research; (5) conducting a literature review; (6) construct a research instrument, namely a questionnaire to investigate this phenomenon; (7) perform data analysis and discussion; (8) draw conclusions.


[bookmark: Data_Analysis]Data Analysis
The data analysis technique used a questionnaire distributed to primary school teachers in Riau Province. The data collected in Table 1:
Table 1.  Tabulation of Primary School Teacher Performance

	No
	Question 
	Optional

	
	
	Always 
	Ever 
	Sometimes 
	Never 

	1
	A learning unit is created for every meeting discussed at the local CoP forum
	37%
	29%
	27%
	7%

	2
	Lesson plan are prepared using active learning based on an analysis of students' abilities
	64%
	29%
	3%
	3%

	3
	Teaching in class using only existing books
	9%
	29%
	49%
	13%

	4
	Feeling that has no obligation that before teaching to make a planning program
	5%
	15%
	9%
	71%

	5
	Providing subject matter refers to the latest books according to the curriculum.
	81%
	12%
	9%
	0%

	6
	Applying active learning media from training at the CoP forum
	39%
	34%
	24%
	3%

	7
	Providing an assessment to students according to active learning and student abilities
	88%
	12%
	0%
	0%

	8
	There is a CoP program on the analysis of learning evaluation questions before they are tested.

	24%
	53%
	17%
	6%



The results of this study through a questionnaire via google form, there were 60 respondents. There are 8 (eight) statements related to the role of the CoP on the performance of primary school teachers in Riau Province. The first statement states that 37% of the learning units are always made for every time the meeting is discussed together at the local CoP. Meanwhile, 7% of the teachers never created a learning unit for every meeting with the CoP. Based on these data, it can be seen that most of the CoP activities have created learning units and utilized CoP activities for the benefit of making lesson plans. Furthermore, most teachers have prepared lesson plans using active learning based on an analysis of student abilities. In line with the 2013 curriculum, which requires students to learn actively (student center) (Suwarjo, et al., 2015). Teachers as facilitators and motivators for students (Esi, et al., 2016). 
[bookmark: RESULTS_AND_DISCUSSION]
RESULTS AND DISCUSSION
[bookmark: Preconception_Profiles]Teachers always use existing books in class teaching [22], [23]. This shows that teachers have many supporting learning resources, not only books available in schools [24], [25]. A variety of learning sources can add to students' insights so that students are interested and not bored [26]–[28]. There are 71% of teachers who have an obligation before teaching that they have to make a planning program. The essence of programming is to design programs according to student characteristics and learning materials [29], [30]. 81% of teachers always provide subject matter according to the latest books according to the curriculum [31]. Curriculum development in accordance with the times. It is proven that the 2013 Curriculum can improve skills, attitudes and knowledge [32].
Most of the teachers have applied active learning media from training at the CoP forum. Active learning can increase learning activeness and creativity. Learning does not escape the assessment of students. Assessment is objective so that student's ability is well measured. As 88% of teachers have provided assessments in accordance with active learning and student abilities. There are obstacles in assessing learning outcomes, the teacher experiences several problems related to the number of assessment elements, the complexity of the assessment, making assessment instruments, implementing the assessment, and reporting the results of the assessment. Based on these findings, it is suggested that the assessment of student learning outcomes be simplified and still meet the assessment principles, such as comprehensive, objective, transparent, and accountable. There are 24% of the local CoP program always analysing learning evaluation questions before being tested. And 53% have done an analysis of evaluation questions. Question analysis is useful for getting quality items to improve student learning outcomes.
In general, CoP is a very important role in improving teacher performance. And in the end, it will lead to improving the quality of education in Indonesia. The research results of Teng [33] also explain that the CoP allows teachers to expand their teaching and research capacities, in addition to creating a shared commitment.

[bookmark: DISCUSSION][bookmark: CONCLUSION]
CONCLUSION
Based on the results and discussion, it can be concluded that there are several roles of CoP activities in improving teacher performance, among others, through CoP teachers can discuss in constructing learning tools, teachers get to construct lesson plans for active learning based on analysis of student needs, learning materials are arranged based on various learning sources, using learning media active, analyzing the evaluation questions and carrying out assessments according to active learning and students’ abilities.
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