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Abstract

This study aimed to find out the students’ perception as the spoken feedback receiver towards the imple-
mentation of peer feedback in Debate subject. The data collection was conducted from June to August
2016. The data was collected from 15 students of English Education Department year 2013 from 6
classes of Debate Subject. This study used qualitative research design in collecting data. The instrument
which was used to collect the data was questionnaire. The questionnaire was distributed to 15 students of
English Education Department from year 2013. The items of the questionnaire were open ended ques-
tions as qualitative questionnaire. Based on the findings, it finds that students gave the positive percep-
tion towards the implementation of peer feedback in Debate subject class either as spoken feedback re-
ceiver. Moreover, the students claimed that they have got many advantages during the implementation
of peer feedback. This study also found out that this strateqy was needed to be improved by the lecturers
in terms of giving instruction, observing the class and evaluating the feedback from the students.
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Introduction

In recent years, more lecturers have moved
from Teacher-centered Learning toward a stu-
dent-centered  learning.  Teacher-centered
Learning is strategy when students put all of
their focus on the teacher. The teacher talks,
while the students exclusively listen. During
activities, students work alone, and collabora-
tion is discouraged. While when a classroom
operates with student-centered learning, stu-
dents and instructors share the focus. Instead
of listening to the teacher exclusively, students
and lecturers interact equally. Group work is
encouraged, and students learn to collaborate
and communicate with one another.

The shifting of those learning strategies
also change the way in doing assessment to
the students, the assesment is not only coming
from teacher, but it can also from the student
itself as the peer assessment. Peer assesment is
a process through which students and instruc-
tors share in the evaluation of student work. It
can have many different forms. Falchikov
(2005: 112) stated that peer assessment deep-
ens students’ understanding of their own
learning and empowers students to become
more actively engaged and self-directed in
their learning processes.

The way in doing the peer assessment is by

implementing the element of it, that is the
peer feedback that would be helpful to stu-
dents. Peer feedback refers to the practice of
having a peer observe and provide feedback,
commentary, suggestions or review of teach-
ing practice, Peer feedback occurs when stu-
dents offer each other advice about their work.

Peers who are the classmate for the stu-
dents as the companion, study partners, so-
cializers, and “scaffolders” can be the agents
who deliver the feedback. The approach is
called by peer feedback. Peer feedback de-
rived from the terms of peer spoken feedback
and written feedback (Anderson, 2010: 2).

According to Hattie & Timperley (2007:
81), during the language teaching and -
learning process, feedback is needed by the
students as the “conceptualized information”
focusing on students’ performance and under-
standing to improve their language skills abil-
ity.

Furthermore, the motivational meaning
aims to motivate students to increase the gen-
eral behavior meanwhile the reinforcement
meaning purpose to give the rewards or pun-
ishments for students which also provided
with the information used by a student to im-
prove his or her performance with the infor-
mational meaning (Nelson & Schunn, 2009:
376). Peer as agent can be delivered the feed-
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back in two modes; spoken and written, both
of spoken and written feedback has draw-
backs and benefits(Rollinson, 2005: 24).

In addition, one of the ways in which stu-
dents internalize the characteristics of quality
work is by evaluating the work of their peers.
However, if they are to offer helpful feedback,
students must have a clear understanding of
what they are to look for in their peers' work.
The instructor must explain expectations
clearly to them before they begin.

Moreover, based on observations that re-
searcher has done in six classes of English
Education Department Muhammadiyah Uni-
versity of Makassar, the peer feedback model
above also implemented in teaching and
learning process of the Debate subject. Debate
subject was one of the new subject which was
taught to the fifth semester students in 2015 at
English Education Department of Muham-
madiyah University of Makassar. Therefore,
as the subject, it also can attract the interest of
student to participate in debating tournament
to engage with other students from different
universities.

Based on the explanation above, the re-
searcher then thinks that it is an important
thing to know the student’s perception toward
the implementation of Peer feedback itself.
Student perceptions are needed to know on
the basis that the student as the object of the
learning process. After knowing the percep-
tion of students, hopefully, the appropriate
adjustments can be made to the success of the
learning process in Debate subject as sugges-
tion to the teacher and further information
will be helpful as the development of debate
as a subject in English Education Department
of Muhammadiyah University of Makassar.

Review of Literature

In language learning and teaching process,
feedback can be used as provided specific in-
formation and have the correctional point of
view in students’ errors”(Hattie & Timper-
ley,2007: 81). Through that way may increase
the quality of students’ language ability and
its development. Students tried to reflect on
their workings by looking on the feedback
they got. Received feedback is divided into
two kinds; summative and formative (Hyland,
2006:77).

Both types feedback has different focus.
While summative feedback is focusing on pro-
duction or for that task or performance, for-

mative feedback concerns on students’ future
task or performance and the development of
their ability. This type of feedback is usually
given by the teacher as the assessment on stu-
dents’ performance. On the other hand, the
formative feedback aims to correct the stu-
dents” errors and focus on the improvement
on the students’ writing ability. Formative
feedback is quiet similar with corrective feed-
back or also known as error correction. The
purpose of this feedback is to increase the
number of students” knowledge by telling the
students’” mistakes (Anderson, 2010:22).

Give feedback as soon as possible after the
completion of the learning task. Show stu-
dents how feed-forward comments can be in-
corporated into subsequent performance.
Sometimes, temporarily withholding feedback
is needed to allow the students to internalise
and process the demands of the task (Hattie &
Timperley, 2007). Particular style and Lan-
guage that should be using when giving feed-
back. This is a very important aspect of feed-
back and relates to the way in which students
may or not use feedback. Research suggests
that comments on students” tasks are fre-
quently written in language that makes sense
to the lecturer but which is not accessible to
the students. Inevitably, if this is the case,
feedback will remain a one way transmission
from the lecturer which will have little to do
with the students* subsequent behaviours.

A debate is a structured argument. Two
sides speak alternately for and against a par-
ticular contention usually based on a topical
issue. However, each person is allocated a
time they are allowed to speak for and any
interjections are carefully controlled. Since
1997, Debate has become one of the famous
competition among students at high school or
even collegian students in U.K, Europe,
United States of America, and more countries
in the world, include Indonesia (Finkel,
2010:6)

In recent years, more lecturers apply debat-
ing in their learning and teaching process with
various models such as; classroom debate, pro
and cons, debating model, and etc, to improve
student speaking skill in English which is
elaborated with the ability of students in ana-
lyzing the problem or issues, and also to boost
up the critical thinking of students itself.

The reasons why do debating are impor-
tance are; it is an excellent way of improving
speaking skills and is particularly helpful in



providing experience in developing a convinc-
ing argument. Those of you who are forced to
argue against natural point of view realize
that arguments, like coins, always have at
least two sides.

Secondly, The process of debate offers pro-
found and lasting benefits for individuals, for
societies and for the global community as a
whole. With its emphasis on critical thinking,
effective communication, independent re-
search and teamwork, debate teaches skills
that serve individuals well in school, in the
workplace, in political life and in fulfilling
their responsibilities as citizens of democratic
societies. Once students have learned how to
debate, they are better able to critically exam-
ine the pronouncements of their political rep-
resentatives and to make informed judgments
about crucial issues.

The Peer feedback refers to the practice of
having a peer observe and provide feedback,
commentary, suggestions or review of teach-
ing practice, Peer feedback occurred when
students offer each other advice about their
work and performance in the classroom, in the
real context which was applied in debate sub-
ject, lecturersgavetime to the students act as
debaters and play debating as parliamentary
debate, they practice and do their performance
in front of the classroom. After they did their
performance, there were feedback from lec-
turer and also students as peers. The feedback
could be in written or speaking mode.

Peer feedback can be done at any time dur-
ing the course of a project. It can be used as a
starting point to get ideas, or can be structured
to give students feedback in the middle of the
project so they can revise their work based on
their peers’ input. It can also be helpful to get
peer feedback before ateacher conference, so
the work is more refined and has been looked
at by others. Peer feedback can be given at
multiple stages during a larger project or dur-
ing the course of a written project that uses the
writing process steps. A peer feedback form is
needed so students are focused on giving the
right kinds of feedback and know what the
expectations of the conference are.

Hyland (2006) in her study “Feedback on
Second Language Student’s writing” believed
that while using peer written feedback,
teacher attached the students to collaborative
learning. The result of the study also relates to
the research problem of the researcher would
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like to find, that is the strategic of teacher in
modeling the peer feedback in the classroom.

The shifted method of teaching caused
the students as the center of teaching and
learning activities make them to study col-
laboratively. Accordingly, while implement-
ing peer feedback, students may work in pair
or in a group three or four. Students have two
roles in this delivering feedback technique; as
a sender or as a receiver. They have to do
what the teacher asked and give their work to
the student-reviewer. After receiving the feed-
back from their peer reviewer, student can
recheck the feedback given. This process leads
the students to be able to read critically and
after all can reflect on their own writing and
think about the student reviewer’s feedback.
Feedback can be accepted, rethought, or even
declined”.

However, Hattie & Timperley (2007: 82)

found in his review of Educational Research
“Power of Feedback” found that the potential of
feedback is strongly related to the quality of
the feedback and, unsurprisingly note that the
most improvement in student learning takes
place when students got “information feed-
back about a task and how to do it more effec-
tively and is clearly related to the learning
goals. The result of the study above can in-
form that, it’s possible to know the student’s
perception both as receiver and sender of peer
feedback as the research problem that is pro-
posed by the researcher.
However, Ren & Hu (2012) in their research
“Peer review and Chinese EFL/ESL student writ-
ers” stated that there are some obstacles while
implementing peer written feedback includes
students’ cognitive and psychological and re-
vealed that peer only give the written feed-
back in the surface area, it might be caused by
the students” limited knowledge in target lan-
guage and its’ rhetorical. Through that way
may increase the quality of students” language
ability and its development. Students tried to
reflect on their workings by looking on the
feedback they got.

Received feedback is divided into two
kinds; summative and formative. Both of these
types feedback have different focus. While
summative feedback is focusing on produc-
tion or for that task or performance, formative
feedback concerns on students’ future task or
performance and the development of their
ability. Summative feedback usually deals
with the assessment for the students itself.
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This type of feedback is usually given by the
teacher as the assessment on students’ per-
formance. On the other hand, the formative
feedback aims to correct the students’ errors
and focus on the improvement on the stu-
dents” writing ability. Formative feedback is
quite similar with corrective feedback or also
known as error correction (Hyland & Hyland,
2006:77).

Although giving feedback was merit with
students’ language skills ability, there were
still so many questions related to this issue.
The questions were about the changes of stu-
dents” performance before and after receiving
feedback including the changed area; the best
way to deliver feedback to students; the long-
term benefits on students’ performance after
get error correction and form focused feed-
back. The result of previous researches above
can contribute as prior information for the
researcher to actually believe that there will be
also possibility to find and to know the stu-
dent’s perception toward the implementation
of peer feedback in Debate subject of English
Education Department year 2013 at Muham-
madiyah University of Makassar.

The method used in this research was
qualitative method, It was along with the ob-
jective of this study was to identify students’
perception towards peer feedback. It was in-
tended to investigate students’” response about
the implementation of peer feedback in debate
subject by the lecturers in English Depart-
ment, Muhammadiyah University of Makas-
sar. In detail to its practice, the writer was pin-
pointing the students’ perception when the
students as receiver, as sender, and the strat-
egy of the implementation of peer spoken
feedback. Qualitative research refers to proc-
ess- oriented methods use to understand, in-
terpret, describe and develop a theory on a
phenomena or setting. It is a systematic, sub-
jective approach used to describe life experi-
ences and give them meaning.

The variables of the research were the stu-
dents” perception as feedback receiver and
feedback sender, and students” perceptions on
the teacher strategy in implementing the De-
bate subject.

The participants of this study were the stu-
dents at English Education Department in
Muhammadiyah University of Makassar year
2013 who had taken the debate subject. There
are ten classes of English Education Depart-
ment year 2013. Moreover, the researcher took

participants from six classes which the lec-
turer had implemented the peer feedback ac-
tivity in their classes when they learned De-
bate in their debate subject in fifth semester.
The researcher selected fifteen students as par-
ticipants from divers’ classes of them who
were actively attended the class and fulfilled
the qualification.

Before distributing the questionnaire to the

participants, it had been consulted to the con-
sultant and did pilot study in order to ensure
that the questionnaire was appropriate to use
and could cover the students' perceptions
about the implementation of peer feedback in
their debate subject. Data Collection Proce-
dures for Questionnaire. There were three
steps in collecting data from questionnaires:
(1) Constructing questions for the question-
naires. (2) Conducting the pilot study to some
respondents, and (3) Administering the ful-
filled questionnaire.
The researcher did in analyzing data was to
identify the data which had gotten from the
questionnaires. The data was analyzed by us-
ing the qualitative method. The steps can be
seen as follows: (1) Collecting all the question-
naires. (2) Reading/memoing. As the first ana-
lytical step, all the questionnaires were read.
(3) Describing. The next step, describing, in-
volved developing comprehensive descrip-
tions of the participants, the setting and, the
phenomenon studied in order to convey the
rich complexity of the research. The descrip-
tions were based on the collected data. (4)
Classifying. The data analysis was basically a
process of breaking down data into smaller
units, determining their import, and putting
the pertinent units together in a more general,
analytical form. (5) Interpreting the result to
be presented in the report. Moreover, the re-
searcher also used calculating the percentage
of the students’ score to take data and sup-
ported the findings of the data. The formula
was :

]

P= " x100
Notation: P : Rate Percentage
F : Frequency of the score

n : The total number of students
(Sudjana, 1999 in Supriadi, 2015:28)

Findings
The result of this aspect has aimed to answer
the first subsidiary research question “what is



the students’ perceptions as the spoken feedback
receiver in Debate subject”. It consisted 3 ques-
tions which occurred in questionnaire.

a. Question Number 3

The question number 3 was aimed to ensure
that the students have received spoken feed-
back: “During the learning and teahing process of
your debate subject, have you received feedback
from your classmate? If yes, is it spoken feedback
form?”

Number of students have
Total received spoken feedback %
from their classmate
15 15 students 100

All the participants answered that they
have received feedback and it was in spoken
form.

b. Question Number 4

The question number 4 was aimed to know
the student’s perception after receiving feed-
back; “If you have received spoken feedback from
your classmate, what do you think about it? Do
you like receiving feedback or not?”

The table above showed the result was 80%
from the students (15 students) had positive
responses and perception about receiving
feedback. They stated that they like receiving
feedback given by their peer, because the feed-
back that they got referring to their strengths
and weaknesses, their peers were able to give
them comment, compliment, and suggestions

Number of students have
Total | positive response and percep- %
tion about receiving feedback
15 13 students 80

about two major points; their performances
e.g. fluency, smoothness and clarity in their
speech, and the content within their speech
e.g. points of arguments and responses.

Moreover, others’” students” perceptions are
firstly, by receiving feedback, students could
be able to identify and to know what is
needed to be improved in their performances
after they did practicing in debate subject. Sec-
ondly, feedback from their peers could be mo-
tivation to improve their speaking skill in de-
bating.

The table above showed that two of stu-
dents had different perception. They stated
that peer feedback was helpful for them in
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Number of students have
Total either positive and neg.atlve %
response and perception
about receiving feedback
15 2 students 20%

10

terms of getting feedback by their peers which
has responsible to assess their performances
when they were practicing, but, the content of
its feedback were still relative, if the peers
were good enough in assessing and observing,
the quality of feedback can be qualified, there-
fore, if the peers were not very attentive to
their peers” performances, it was only be ques-
tionable and unclear feedback. It was because
some students were still inexperienced in giv-
ing feedback, sometimes, they only gave com-
ment without suggestions, or even they were
not able to elaborate their ideas through ap-
propriate reasons or justifications.

C. Question number 5

The question number 5 was aimed to get per-
ceptions of students in terms of the effective-
ness of peer feedback as a kind of evaluation
towards other’s students’ performances; As the
feedback receiver of peer feedback, do you think it
was an effective in giving evaluation toward your
performance in Debate subject? Why yes or why
not?

Number of students have
Total | positive perceptions about the %
effectiveness of peer feedback
15 15 students 100

The result of the table above showed that 100
% from the total of participants have positive
perceptions that peer feedback can be as an
effective feedback to provide evaluation to-
ward student’s performances when they do
debating practices every meeting. The reasons
are firstly, (n=8) students perceived that re-
ceiving peer feedback was important to their
learning, and how they reflected on the feed-
back they had given to peers as they formed
their own responses to discussion questions.
Moreover, other students (n=7) stated that
peer feedback is an effective way to involve
others student’s participations in learning,
because students have responsibility to pay
attention to others’ students performance.




Conclusion

The respondents of this study gave their
positive perception toward the implementa-
tion of peer feedback as spoken feedback re-
ceiver. The positive judgment from the re-
spondents comes not only from the students’
statement agreement and the aspects in the
subsidiary research questions but also from
the advantages which they got while the im-
plementation of peer feedback.
As spoken feedback receiver. Students gave
their positive perception. They claimed that
they have got feedback from many perspec-
tives, easily understand why they make the
errors, give the possibility to learn with peers,
get an opportunity to practice their speaking
skill, and being more motivated to prepare
their presentation before practicing.
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