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ABSTRACT
The purpose of this study is to inquire at the impact of applying case-based learning in addressing issues connected to comprehending and mastering narrative texts among 9th-grade junior high school students. The research focuses on the use of the Professional Learning Community (PLC) approach, with AI Wordwall serving as a supporting tool. The data obtained through interviews and observations with 9th-grade students, English Panel teachers, and postgraduate students in English education who engaged in lesson study practices was evaluated using an open coding system.
Despite the use of Professional Learning Communities (PLC) as a platform for teacher collaboration, this research shows that junior high schools, particularly those in the ninth grade, still require full preparation for this new approach. This study's findings suggest that implementing AI Wordwall into the PLC framework, in particular, can dramatically boost students' confidence levels.

This article explains how a case-based learning strategy, aided by AI technologies such as Wordwall, may help students overcome barriers to reading narrative texts in junior high school. These findings suggest ways to improve the PLC method while also improving learning outcomes and student confidence in the contemporary era of digital education.
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INTRODUCTION
The complexity inherent in crafting intricate and compelling narratives has often been likened to scaling Mount Everest, posing challenges for readers and writers alike. Students, in particular, may find it difficult to generate unique and captivating ideas, effectively structure their stories, and address grammatical concerns. In response, the potential of AI Wordwall, an innovative digital tool, is explored as a supportive aid for narrative writing in educational settings. The integration of AI Wordwall, with its interactive word clouds and games, is proposed as a means to stimulate creativity, enhance organizational skills, and improve grammar and mechanics. This approach is supported by educational experts, who highlight the platform's role in fostering narrative exploration and comprehension, and its potential to empower students to conquer the challenges of narrative writing.


METHODOLOGY
This research was conducted on December 12th 2023 at a junior high school in Banjarnegara Regency. The participants consisted of several 9th-grade students and postgraduate students majoring in English Education. In this approach, students prepared the classroom for learning activities with the topic of narrative text, where students were engaged in brainstorming to reinforce their understanding of narrative text using a word wall.
Semi-open-ended questions were used in the interviews. Focus groups were considered as an excellent tool for generating questionnaire items for subsequent surveys (Morgan, 1988). Interviews were conducted before and after the lessons. Participants were asked about their expectations before the lesson and their feelings during and after the lesson. The involved teachers were also asked for their opinions on collaborative teaching and learning. The rationale for this method is that
Observations were conducted, and notes were taken on what was observed, including photos from pre-post lesson discussions and videos from during-lesson studies. All interviews and observations took one to two weeks to gather all data and information. The researcher's role was that of a complete observer in this study. The reason being that the study was considered sensitive, and if the researcher's role was known, information might not be obtainable. Notes were taken, along with photos, during the observations. Observations were also conducted with the approval of the head of the school.
Data obtained from the interviews were analyzed using the open coding method. After obtaining open coding, the data were grouped to answer the research questions of the study. For research credibility strategies, the researcher applied two types of strategies to enhance the reliability and validity of the study. Peer review with a classmate at the university through discussions regarding the research process confirmed that the data collection was on the correct path. Tentative interpretations were reviewed and agreed upon by the same classmate. Member checking was done at the school with one of the involved colleagues to verify if the collected data and interpretations were plausible.
Results
Results of the study were based on the research questions of :
1.	What does Study Lesson means?
2.	Who are those involved in the method of Study Lesson?
3.	How do the teachers react in the idea of PLC and how effective the wordwall for narrative?
4.	What is the impact towards the students by using this method and Wordwall of teaching and learning?.





METHODOLOGY
This research was conducted as a qualitative case study, designed to provide an in-depth exploration of the implementation and impact of an integrated Professional Learning Community (PLC) and AI Wordwall intervention within the authentic context of a rural Indonesian junior high school (Yin, 2018). The study took place over a concentrated two-week period in December 2023 at MTs N 2 in Banjarnegara Regency, Central Java. The specific case was delineated by the execution of one complete Lesson Study cycle, which was focused on the instruction of narrative text to a single class of thirty 9th-grade students, with the AI-powered Wordwall platform serving as the central pedagogical tool. Participants were intentionally selected to capture multiple, triangulated perspectives on the phenomenon. This purposive sample included all three English subject teachers from the school, the entire class of student participants who exhibited a range of English proficiency levels, and two postgraduate students specializing in English Education who acted as external observers to provide an additional layer of analytical insight.
Data collection was guided by the principle of methodological triangulation, employing three complementary strategies to construct a robust and nuanced dataset. First, semi-structured interviews were carried out with the teacher participants both before and after the Lesson Study cycle, and with a strategically selected sample of students following the research lesson. These interviews utilized open-ended questioning to elicit rich, descriptive accounts of expectations, lived experiences, challenges, and perceived outcomes, adhering to established practices for qualitative interviewing (Brinkmann & Kvale, 2015). Second, participant observation formed a core component of the inquiry. The researcher and postgraduate observers adopted the role of "observer-as-participants" (Gold, 1958), maintaining a primary focus on detailed documentation while being present in the field. Meticulous field notes were generated during the collaborative planning session, the live teaching of the research lesson, and the subsequent reflective discussion. These notes systematically documented interactions, nonverbal cues, levels of engagement, and the dynamics of tool use, with photographic and video records serving as supplementary evidence. Third, document analysis was conducted on relevant artifacts, including the co-constructed lesson plan, digital outputs from student interactions with Wordwall, and the teachers' written reflection notes, which provided further insight into the planning and evaluative processes.
The subsequent analysis of the accumulated data followed the systematic six-phase framework for thematic analysis proposed by Braun and Clarke (2006). This process began with deep familiarization through repeated reading of all interview transcripts, observation notes, and documents. Initial codes were then generated openly from the data, which were subsequently collated into a broader set of potential themes, such as "Perceived Time Constraints," "Gamification as an Engagement Driver," and "Student Anxiety in Observed Settings." These candidate themes were rigorously reviewed, refined, and clearly defined to ensure they formed a coherent and accurate representation of the dataset in relation to the research questions. To bolster the trustworthiness and credibility of the findings, the study incorporated key validation strategies. Peer debriefing was conducted with a colleague from the researcher’s university, involving critical discussions of the research process and emergent interpretations. Furthermore, member checking was performed by presenting preliminary thematic understandings to one of the participating teachers to verify the plausibility and resonance of the conclusions drawn from the data collected in their context (Lincoln & Guba, 1985)..
FINDINGS
The analysis of interview transcripts, observation notes, and documents yielded four primary themes that directly address the research questions.
Theme 1: Ambivalent Understanding and Logistical Resistance to Lesson Study
Teachers’ perceptions of the Lesson Study process revealed a tension between recognizing its theoretical value and grappling with its practical demands. While one teacher (Tr#2) succinctly defined it as collaborative action planning—"plan together before going on action in the classroom using AI Wordwall"—others focused on the operational burden. The dominant concern was the significant investment of time, perceived as incompatible with existing heavy workloads. Tr#3 voiced a common sentiment: "Study Lesson will take time and wasting our time too because we need to find time when we are all free." Tr#1 echoed this frustration more starkly: "This is so wasting time, and when can we all meet?" This suggests that without institutional mechanisms to create and protect collaborative time, the model is viewed as an unsustainable addition to teachers’ duties rather than a integral part of them.
Theme 2: Unanimous Acclaim for the Pedagogical Utility of AI Wordwall
In stark contrast to the mixed feelings about collaboration, there was resounding consensus on the effectiveness of the AI tool. All teacher participants highlighted Wordwall's superiority in facilitating understanding compared to conventional methods. Tr#3 noted, "…wordwall actually can help students understand well the material in English different with the conventional ones." Tr#1 separately affirmed, "…the using of AI Wordwall is really helpful in Teaching and learning English." Observational data powerfully substantiated these claims. The research lesson began in a state of high student reticence and tension. However, the introduction of a Wordwall "picture-to-title" matching game acted as a catalytic intervention. The classroom dynamic shifted palpably: students became physically active, moving to interact with the digital wall, and engaged in audible, focused discussion. The gamified format successfully lowered anxiety, transforming a practice task into a compelling activity. A poignant observation note recorded the transformation of a particularly introverted student, who progressed from withdrawn silence to active, smiling participation by the lesson’s end.
Theme 3: The Dual Impact on Students: Catalyzed Engagement and Provoked Anxiety
Student interview data and behavioral observations painted a picture of differential impact. For many, the intervention was positively stimulating. Student St#1 reported, "I like this because, I find the lesson interesting and I like to move around, feeling like having the freedom, just like studying in university." This reflects how the interactive, kinesthetic nature of the tool increased agency and engagement. However, the Lesson Study structure itself, characterized by multiple teachers observing, induced discomfort in others. Student St#2’s comment—"Don't like because, must speak English all the time and is very tiring"—while referencing language pressure, likely encapsulates the added strain of performing under intensified scrutiny. An additional, critical finding was the emergence of the digital divide. Not all students had equal access to smartphones or cellular data, creating an immediate barrier to participation and a point of potential anxiety and exclusion at the start of the activity.
Theme 4: The Synergistic Value and Contextual Hurdles of the Integrated Model
The data pointed to the emergent value of combining the two components. The PLC’s collaborative planning phase ensured the Wordwall activities were deliberately designed to target specific learning gaps identified in narrative comprehension (e.g., sequencing generic structure, identifying past tense verbs). The post-lesson reflection then allowed teachers to analyze not just if the tool worked, but how students interacted with it to construct understanding. However, significant contextual barriers were identified. The need for active management oversight was emphasized by Tr#4: "Management should watch if the teachers are doing the Study Lesson." Furthermore, the rural school context introduced a layer of cultural inertia. The researchers noted a "conservative" initial response from some students towards both the novel digital activity and the unusual presence of multiple teachers, suggesting that familiarity and routine are prerequisites for full normalization of the approach.

DISCUSSION
The findings of this study illuminate both the profound potential and the pragmatic complexities of integrating collaborative teaching frameworks with AI-driven gamification in a rural EFL setting. Each theme interacts with existing educational literature, offering insights for implementation and further research.
The logistical resistance to Lesson Study (Theme 1) is not an isolated complaint but a well-documented, systemic challenge. Hargreaves and O’Connor (2018) argue that effective collaborative professionalism cannot be an "add-on"; it requires an institutional "architecture" of scheduled time, supportive leadership, and a culture that values joint work over individual autonomy. The teachers' expressed recognition of the professional value ("Two heads work better than one") indicates a readiness to collaborate. The primary barrier is the lack of the enabling structure to make it feasible, highlighting a critical area for school leadership intervention.
The high efficacy of AI Wordwall (Theme 2) strongly supports the growing body of evidence on gamification in education. Zainuddin et al. (2020), in their systematic review, conclude that game-based elements enhance motivation, engagement, and cognitive absorption by providing clear goals, immediate feedback, and a sense of challenge and progress. The observed transformation in classroom atmosphere—from tense silence to active participation—demonstrates how Wordwall successfully lowered the "affective filter" (Krashen, 1982), a psychological barrier to language acquisition. By making the manipulation of narrative elements (plot, vocabulary, grammar) tactile and game-like, it provided a low-anxiety pathway to practice and comprehension, particularly benefiting reticent learners.
The dual impact on students (Theme 3) presents a crucial consideration for ethical innovation. The heightened engagement aligns with constructivist principles, where active, social interaction mediates learning (Vygotsky, 1978). However, the induced anxiety from observation and the tangible effects of the digital divide cannot be overlooked. Student anxiety in observed lessons is a recognized issue in Lesson Study research, suggesting a need for strategies to familiarize students with the process or involve them in reflection (Fernandez & Yoshida, 2012). The access issue underscores that technology integration in rural contexts is not merely a pedagogical decision but an equity challenge. As Azzahra (2022) notes, sustainable EdTech integration must include plans for device and connectivity access to avoid exacerbating existing inequalities.
Finally, the synergy and contextual barriers (Theme 4) speak to the heart of the Technological Pedagogical Content Knowledge (TPACK) framework (Koehler & Mishra, 2009). The study illustrates that the PLC became the engine for developing integrated TPACK: teachers combined their knowledge of narrative content (CK) with collaborative pedagogical strategies (PK) and the functionalities of Wordwall (TK) to design a more effective lesson. The post-lesson reflection was essential for consolidating this new understanding. However, the "conservative" reaction noted reflects the socio-cultural dimension of change. Saito and Atencio (2020) emphasize that the success of Lesson Study in Asian contexts often depends on its adaptation to local norms and gradual, respectful introduction. This suggests that the integrated model’s success requires a long-term, culturally sensitive implementation strategy that builds trust and normalizes new practices for both teachers and students.
CONCLUSION
This study demonstrates that the integrated use of AI Wordwall within a PLC-framed Lesson Study cycle holds significant promise for transforming the teaching and learning of narrative texts in rural EFL settings. The AI tool proved to be a powerful ally, dramatically increasing student engagement and providing effective, scaffolded practice. The collaborative model, while valued for its professional learning potential, remains hampered by systemic logistical constraints and requires a supportive institutional architecture to thrive.

The primary conclusion is that technology alone is not a panacea. Its educational power is maximized when it is thoughtfully embedded within a reflective, collaborative, and pedagogically sound framework. To conquer the complex challenges of narrative text, teachers need both the innovative tool (AI Wordwall) and the collaborative professional space (PLC/Lesson Study) to design, implement, and refine its use effectively. For sustainable integration, schools must proactively address the identified barriers: securing dedicated collaborative time for teachers, ensuring equitable student access to technology, providing leadership support, and fostering a school culture that values experimentation and shared practice. Future research should adopt longitudinal and mixed-methods designs to measure long-term learning outcomes and further explore strategies for scaling this integrated model in diverse resource-constrained contexts
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