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ABSTRACT
This study explores the English language curricula of Indonesia, Brunei Darussalam, and Turkey, focusing on their educational policies, objectives, and pedagogical approaches within the context of globalization. The research examines the national curricula, specifically Indonesia's Kurikulum Merdeka, Brunei’s SPN21 system, and Turkey's reforms post-2013, with particular emphasis on their alignment with international language education standards. Through a comparative analysis, the study highlights both the similarities and differences in curriculum design, teacher training, assessment strategies, and integration of local culture. The findings reveal that while all three countries aim to develop communicative language proficiency, the methods and frameworks they adopt vary, reflecting local educational values and socio-cultural contexts. The study concludes with recommendations for enhancing curriculum alignment with global standards, improving teacher professional development, and addressing regional disparities in English language education. The research contributes to a deeper understanding of how English is taught in these countries and offers insights for future curriculum reforms and international educational cooperation.
INTRODUCTION
English has become a global lingua franca, playing a vital role in education systems worldwide. As globalization continues to shape socio-economic, cultural, and technological landscapes, the demand for English proficiency has surged, particularly in non-native English-speaking countries. This trend has driven governments to develop curricula that not only equip students with functional language skills but also address local cultural and educational priorities. The interplay between global influences and national identity is especially pronounced in countries like Indonesia, Brunei Darussalam, and Turkey, where English education has become a focal point of policy discourse (Hamid et al., 2014; Kirkpatrick, 2010).
In Indonesia, the introduction of Kurikulum Merdeka marks a significant shift towards a more student-centered approach, providing greater autonomy to educators and learners while aiming to enhance creativity and adaptability in an increasingly interconnected world (Kemendikbud, 2022). Brunei Darussalam’s Sistem Pendidikan Negara Abad ke-21 (SPN21) emphasizes preparing students for the challenges of a rapidly evolving global environment, integrating digital competencies into English language learning (Hamid et al., 2014). Meanwhile, Turkey’s CEFR-aligned English curriculum seeks to enhance linguistic proficiency while navigating socio-cultural tensions between preserving local values and embracing global standards (Sönmez & Köksal, 2022).
However, despite the progressive aims of these curricula, their implementation is often hindered by challenges such as disparities in teacher preparedness, resource allocation, and socio-cultural resistance. These barriers highlight the complex realities of translating policy into practice, particularly in regions with diverse educational and socio-economic contexts (Kaplan & Baldauf, 2005; Lie, 2017).
This study examines how the national English language curricula of Indonesia, Brunei Darussalam, and Turkey address these challenges, focusing on their design, implementation, and outcomes. By exploring the balance between global aspirations and local values, this research aims to provide insights that contribute to the development of more inclusive and effective English education policies.
1.1 Background
The role of English in education systems worldwide has evolved significantly over the last few decades, driven by globalization, technological advances, and the increased interconnectedness of societies. In Southeast Asia and parts of the Middle East, the need for English proficiency has become paramount in national education policies, aiming to provide students with the linguistic tools necessary for participating in global trade, diplomacy, and culture. However, each country approaches the integration of English into its curriculum within the context of its own socio-cultural values, historical influences, and educational priorities. This section explores the historical development and policy shifts of English language education in Indonesia, Brunei Darussalam, and Turkey, highlighting the different ways in which these countries have balanced global needs with local educational goals.


1.1.1 Indonesian English Language Education
In Indonesia, English has been an integral part of the education system for several decades. The Indonesian government initially introduced English as a foreign language in schools in the 1950s, but it gained substantial emphasis during the era of reform following the fall of the New Order regime in the late 1990s (Lie, 2017). Since then, English education has been central to Indonesia's efforts to modernize and integrate with the global economy. The introduction of Kurikulum 2013 marked a significant step toward reforming the English curriculum, but its rigid structure and competency-based assessment methods led to debates on its effectiveness. Critics highlighted challenges such as overburdened syllabi, the one-size-fits-all approach to diverse student needs, and the inadequate training of teachers to meet the demands of the curriculum (Kurniadi & Rozelin, 2023).
In response to these challenges, the Indonesian Ministry of Education and Culture introduced Kurikulum Merdeka in 2022. This new curriculum emphasizes flexibility, student-centered learning, and critical thinking. It aims to give teachers the autonomy to tailor lessons to the needs and interests of their students while fostering creativity and personal development (Kemendikbud, 2022). This shift is particularly relevant in English language teaching, where the curriculum seeks to balance global competencies with local cultural values. However, the implementation of Kurikulum Merdeka has also revealed issues such as uneven access to resources and a disparity in teacher quality across regions, which pose significant challenges to achieving the curriculum’s goals (Aminah & Nursikin, 2023).
1.1.2 Brunei Darussalam English Language Education
Brunei Darussalam, a small nation in Southeast Asia, has long recognized the importance of English in its education system, given its strategic position as a regional and global player in trade and diplomacy. The country's educational reforms in the early 21st century culminated in the introduction of Sistem Pendidikan Negara Abad ke-21 (SPN21), or the National Education System for the 21st Century. This system, launched in 2007, aims to prepare students for the challenges of a rapidly evolving global environment. English is emphasized as a medium of instruction in many subjects, and the curriculum encourages students to develop proficiency in both English and Malay (Hamid et al., 2014).
Despite the forward-thinking goals of SPN21, the English language curriculum in Brunei faces unique challenges. While the curriculum is designed to integrate modern digital tools and approaches to learning, there is a reliance on imported teaching materials and resources, which can sometimes fail to address the specific needs of Bruneian students (Sharbawi & Jaidin, 2020). Furthermore, the country's relatively small size and population pose logistical challenges in ensuring equitable access to high-quality English instruction across all regions, particularly in rural areas (Haji-Othman, 2005).
1.1.3 Turkey English Language Education
Turkey’s English language education history is deeply intertwined with its modernization efforts. English gained prominence in the late Ottoman period as part of Westernization efforts, and its role continued to grow after the founding of the Turkish Republic in 1923. The government began emphasizing the teaching of foreign languages, especially English, in the mid-20th century, driven by the desire to integrate Turkey into the global community (Sönmez & Köksal, 2022). English is now a compulsory subject in Turkish schools, starting in primary education, and continues to be a central part of higher education, where many universities offer programs in English.
Turkey's English language education policies have evolved through several reforms, each responding to shifting educational philosophies and global trends. The most significant reforms occurred in the 1990s and 2000s, with the introduction of the CEFR-aligned curriculum. This reform aimed to standardize language learning goals, focusing on communicative competence and fluency rather than traditional grammar-based approaches. Despite these advancements, Turkey still faces challenges related to regional disparities in educational quality, the need for improved teacher training, and the over-reliance on traditional pedagogical methods (Guven, 2008). Moreover, the tension between modernizing the education system and preserving national cultural and religious values remains a key concern, particularly in rural areas where resistance to Western influences can affect the acceptance of English education (Sahin, 2018).
1.1.4 Policy Challenges and Opportunities
While the English language curricula in Indonesia, Brunei Darussalam, and Turkey are all designed with the goal of improving English proficiency to meet global demands, each country faces its own set of challenges in curriculum implementation. Teacher training remains a critical issue across all three countries, with urban-rural disparities influencing the quality of English instruction. Resource allocation, both in terms of teaching materials and infrastructure, continues to hinder the equitable delivery of the curriculum. Furthermore, socio-cultural factors, such as resistance to foreign languages and concerns over cultural identity, complicate efforts to make English education inclusive and relevant to all students (Lie, 2017).
However, these challenges also present opportunities for reform. By adopting more flexible, locally relevant approaches to curriculum design, such as Kurikulum Merdeka in Indonesia or the emphasis on digital skills in Brunei’s SPN21, these countries can better cater to the diverse needs of their student populations. Moving forward, the goal should be to strike a balance between fostering global competencies through English and preserving national identity, ensuring that students are both globally competitive and culturally grounded.
1.2 Problem Statement
English language education has become a cornerstone of educational policy in many countries, including Indonesia, Brunei Darussalam, and Turkey, in response to the increasing importance of English as a global lingua franca. Despite the widespread recognition of its importance, the implementation of English language curricula in these countries remains fraught with challenges. These challenges are compounded by the need to balance global demands for linguistic proficiency with the preservation of national identity and cultural values.
In Indonesia, the introduction of Kurikulum Merdeka represents a shift toward a more flexible, student-centered approach. However, its implementation has highlighted several challenges, including discrepancies in teacher preparedness and regional inequities in educational resources, which hinder the achievement of the curriculum's goals (Aminah & Nursikin, 2023). In Brunei Darussalam, the Sistem Pendidikan Negara Abad ke-21 (SPN21) emphasizes preparing students for a rapidly changing world through the integration of digital competencies into the English language curriculum. However, the reliance on imported materials and insufficient professional development for teachers in rural areas raise concerns about the curriculum’s accessibility and effectiveness (Sharbawi & Jaidin, 2020). Similarly, Turkey's English curriculum, aligned with the Common European Framework of Reference for Languages (CEFR), aims to enhance fluency in English, but challenges such as the traditional teaching methods, regional disparities in education quality, and socio-cultural resistance to English remain significant obstacles (Sönmez & Köksal, 2022).
Given these challenges, the problem this study seeks to address is how the English language curricula in Indonesia, Brunei Darussalam, and Turkey navigate the tension between meeting global standards and accommodating local cultural, educational, and socio-economic contexts. Furthermore, how do these curricula address issues such as teacher training, resource allocation, and inclusivity in ensuring that all students have equal opportunities to learn English effectively? The aim of this research is to explore these issues and provide insights into the effectiveness and inclusivity of the English language curricula in these three countries.
1.3 Research Objectives & Questions
1.3.1 Research Objectives
This study aims to explore and analyze the English language curricula of Indonesia, Brunei Darussalam, and Turkey, with a focus on their design, objectives, and alignment with global and local needs. The research objectives are as follows:
1. To examine the main features, goals, and objectives of the English language curricula in Indonesia (Kurikulum Merdeka), Brunei Darussalam (SPN21), and Turkey.
1. To assess the extent to which these curricula integrate global standards for English proficiency (e.g., CEFR) while accommodating local socio-cultural, educational, and economic contexts.
1. To compare the approaches taken by these countries in balancing international standards with their national educational and cultural priorities.
1.3.2 Research Questions
The study will focus on the following research questions:
1. What are the main features and goals of the English language curricula in Indonesia, Brunei Darussalam, and Turkey?

1. How do the English language curricula in Indonesia, Brunei Darussalam, and Turkey integrate global standards for English proficiency (e.g., CEFR) while adapting to local socio-cultural and educational contexts?
2. Research Methodology
This study adopts a qualitative research methodology, focusing on a comparative analysis of the English language curricula in Indonesia (Kurikulum Merdeka), Brunei Darussalam (SPN21), and Turkey. The purpose of this research is to examine the alignment of the curricula with global standards (such as the CEFR) and their integration with local socio-cultural, educational, and economic contexts. This methodology allows for an in-depth exploration of the design, implementation, and challenges of English language education in these three countries.
2.1 Research Design
This study utilizes a descriptive and analytical research design to explore the key features, goals, and challenges of English language curricula in Indonesia, Brunei Darussalam, and Turkey. The research design focuses on comparing how each country has structured its English language education system, particularly regarding how curricula align with international proficiency standards and cater to the specific needs of their educational contexts.
The research aims to answer the following main questions:
1. What are the key features and goals of the English language curricula in Indonesia, Brunei Darussalam, and Turkey?
1. How do these curricula balance global standards with local cultural, socio-economic, and educational needs?
2.2 Data Collection
The data for this study will primarily be gathered from secondary sources. A combination of documents, reports, academic articles, and government publications will be reviewed to gather relevant information about the English language curricula in each country. The data collection methods are as follows:
1. Curriculum Documents The central data source will be the official curriculum documents for each country:
	Indonesia
	Kurikulum Merdeka (The Independent Curriculum).
	Indonesia

	Brunei Darussalam
	 SPN21 (National Education System for the 21st Century).
	Brunei Darussalam

	Turkey
	 English language curriculum guidelines published by the Ministry of National Education.
	Turkey


1. Government and Policy Reports Official reports, policy papers, and educational reforms related to English language education in the three countries will be reviewed. These documents will provide insights into the historical development, political context, and government priorities regarding English language education.
1. Academic Literature A thorough review of journal articles, books, and research studies on English language education in Indonesia, Brunei Darussalam, and Turkey will be conducted. The literature review will help contextualize the findings from the curriculum documents and policy reports and provide a comparative framework for the study.
2.3 Data Analysis
The collected data will be analyzed through thematic and comparative analysis. The following steps will be taken to analyze the data:
1. Thematic Analysis
The primary data (curriculum documents, reports, and academic literature) will be analyzed using thematic analysis to identify recurring themes and categories. Themes may include curriculum design, integration of global standards, socio-cultural considerations, challenges in implementation, and regional disparities.
The analysis will focus on identifying key curriculum goals, teaching methods, and approaches to language proficiency. Themes related to challenges such as resource availability, teacher training, and socio-cultural factors will also be explored.
1. Curriculum Comparison 
A comparative analysis of the English language curricula in Indonesia, Brunei Darussalam, and Turkey will be conducted. This comparison will focus on several aspects: The alignment of each curriculum with international standards such as the CEFR, The incorporation of local socio-cultural factors and educational priorities, The scope and structure of the curricula, including the skills emphasized (speaking, listening, reading, writing) and the pedagogical approaches used.
1. Synthesis of Findings 
Once key themes and comparisons have been identified, a synthesis of the findings will be conducted. This will allow the researcher to draw conclusions regarding the strengths and weaknesses of the English language curricula in each country. The synthesis will provide a comprehensive understanding of how global standards and local needs are balanced in the design and implementation of these curricula.

2.4 Ethical Considerations
The research will primarily involve the analysis of publicly available documents, academic literature, and secondary data. As a result, there are minimal ethical concerns regarding the use of primary data. However, if interviews are conducted, participants will be fully informed about the research's purpose, and their consent will be obtained. Confidentiality and anonymity will be ensured in the publication of any interview data. Participants will also have the option to withdraw from the study at any point without any consequences.
2.5 Limitations
	This study has several limitations:
1. Scope of Data: Since this study focuses on document analysis and secondary data sources, it will not capture all the nuances of curriculum implementation at the school level. In particular, it may not fully reflect the challenges faced by teachers and students in different regions within each country.
1. Reliance on Secondary Data: The study will rely heavily on existing curriculum documents, policy reports, and academic literature. The availability and quality of these sources may limit the scope of analysis in some cases.
1. Potential Bias in Document Selection: The study will be limited to the selected documents and sources available. The selection of these documents could influence the findings, especially if important perspectives or newer policy changes are overlooked.
3. Findings and Discussion
3.1 Overview of English Language Curriculum Features
This section provides an overview of the English language curriculum features in Indonesia, Brunei Darussalam, and Turkey, focusing on the structure, design, and objectives of each country's English language teaching program. Each curriculum reflects its respective educational goals, cultural context, and approach to language acquisition.

Indonesia (Kurikulum Merdeka)
The Kurikulum Merdeka (Emancipated Curriculum), introduced in 2022, emphasizes student-centered learning, flexibility, and the development of competencies essential for the 21st century. The curriculum fosters learner autonomy by allowing teachers to adjust the pace and content based on student needs (Ministry of Education, Culture, Research, and Technology, 2022). In the context of English language education, the Kurikulum Merdeka prioritizes functional language skills, with a strong emphasis on communication and real-world applications. The curriculum encourages students to use English as a medium of communication in various contexts, promoting both oral and written communication skills. The English language component emphasizes interactive and project-based learning, where students apply English in real-world tasks, fostering critical thinking and creativity (Song et al., 2024).
The curriculum is divided into stages that include language proficiency development from basic skills in primary education to more advanced abilities in secondary education. Early grades focus on speaking and listening, while later grades integrate reading and writing skills. There is also a significant focus on fostering cultural awareness, allowing students to understand global perspectives through the use of English in international contexts (Ministry of Education, Culture, Research, and Technology, 2022).

Brunei Darussalam (SPN21)
Brunei Darussalam's SPN21 (National Education System for the 21st Century) is a forward-thinking curriculum introduced in 2007 to prepare students for the challenges of a rapidly evolving global environment. The curriculum is centered on developing key competencies such as communication, problem-solving, and digital literacy. English is regarded as a crucial medium for communication, especially in the context of Brunei’s vision of becoming a developed nation (Education Department of Brunei Darussalam, 2007).
The English language curriculum within SPN21 places emphasis on the four core skills: listening, speaking, reading, and writing. Students engage with a wide range of texts and activities that promote critical thinking and communication. Furthermore, the curriculum incorporates Islamic values and Brunei's national identity, ensuring that the teaching of English is balanced with the preservation of cultural and religious principles (Jabatan Pendidikan Brunei, 2007). The curriculum's design emphasizes bilingualism, with students learning both Malay (the official language) and English in parallel.
SPN21 seeks to equip students with the language proficiency necessary to succeed in a globalized economy while also maintaining their cultural heritage. While the curriculum does not explicitly follow international language proficiency frameworks like CEFR, it incorporates many of the principles associated with global language education, focusing on communicative competence and real-world applications of English.
Turkey (National English Curriculum)
Turkey’s English language curriculum has undergone significant reforms over the years, especially with the introduction of the CEFR-aligned curriculum in 2013. The primary focus of the current curriculum is on communicative language teaching (Çakır, 2016). The 2013 reform emphasized language acquisition through interactive and functional approaches, aiming to make students proficient in using English in both academic and everyday contexts. The curriculum introduces English early, starting at the primary school level, and continues through secondary and tertiary education.
The structure of Turkey’s English curriculum is centered on the development of speaking and listening skills in the early stages, with reading and writing becoming more pronounced as students advance through their education. By the time students reach high school, the curriculum expects them to reach an intermediate level (B1/B2) in language proficiency, as per the CEFR framework (Ministry of National Education, 2013). The curriculum is designed to promote not only linguistic competence but also intercultural communication, as students are encouraged to explore both English-speaking cultures and their own national culture through language learning (Kirkgoz, 2007).
One key feature of the Turkish curriculum is its adoption of task-based learning, which focuses on developing practical language skills through real-life tasks and scenarios. Additionally, the curriculum’s emphasis on integration with other subjects (e.g., social sciences and arts) aims to make English learning more contextual and relevant to students’ daily lives ( Öztürk, 2020).
3.2 Comparison of English Language Curriculum Features
This section compares the key features of the English language curricula in Indonesia, Brunei Darussalam, and Turkey, analyzing the similarities and differences in terms of structure, pedagogy, assessment, and educational goals. The comparison will be based on the insights gained from each country's curriculum documentation and scholarly literature, focusing on how each system addresses language proficiency, cultural integration, and real-world applications of the English language.
	Aspect
	Indonesia (Kurikulum Merdeka)
	Brunei Darussalam (SPN21)
	Turkey (National English Curriculum)

	Pedagogical Approach

	The Kurikulum Merdeka focuses on student-centered learning, with a flexible and personalized teaching approach. It encourages project-based learning, interactive group activities, and real-world contexts, especially focusing on speaking and listening. The previous Kurikulum 2013 was more rigid and teacher-directed. (Suyadi, 2022)

	SPN21 is based on developing key competencies through an integrated approach. It fosters communication, critical thinking, and problem-solving skills alongside Malay, aiming for bilingual students capable of global communication while respecting local identity. (Jabatan Pendidikan Brunei, 2007)

	The 2013 reform in Turkey introduced communicative language teaching methods, emphasizing interactive, task-based learning. It focuses on using English in realistic situations (debates, discussions, role-playing), starting with listening and speaking skills and progressing into reading and writing. (Çakır, 2020; Ministry of National Education, 2013)


	Curriculum Content and Assessment
	Kurikulum Merdeka integrates cognitive and affective skills, incorporating cultural awareness and emotional intelligence into English learning. It moves away from traditional assessments and uses performance-based assessments, self-assessment, and peer feedback. (Ministry of Education, Culture, Research, and Technology, 2022)
	Assessment in SPN21 includes both language proficiency and broader competencies like critical thinking and teamwork. It combines formative assessment with project work, group tasks, and individualized learning paces, ensuring continuous evaluation of students. (Jabatan Pendidikan Brunei, 2007)
	The Turkish curriculum includes both formative and summative assessments. It aligns with the CEFR framework and evaluates language proficiency through tests, projects, and communication tasks, incorporating self-assessment tools for student reflection. (Ministry of National Education, 2013)

	Cultural Integration and Global Competence
	Kurikulum Merdeka encourages students to connect with global contexts through project work and intercultural tasks. While grounded in Indonesian culture, it also exposes students to global English-speaking cultures through media and literature. (Suyadi, 2022)
	English is taught in Brunei within a framework that respects Islamic values and the local cultural heritage. The SPN21 curriculum encourages students to engage with global English media while maintaining a sense of national pride and identity. (Jabatan Pendidikan Brunei, 2007)

	Turkey’s curriculum encourages global competence by focusing on English-speaking cultures while fostering national cultural identity. It includes literature, global issues, and interdisciplinary content to foster intercultural awareness and critical thinking. (Kirkgoz, 2007)


	Language Proficiency Levels and Global Standards

	The Kurikulum Merdeka does not officially use the CEFR but adopts similar proficiency levels. It emphasizes practical communication in English, aiming for basic to intermediate proficiency levels for national and global engagement. (Ministry of Education, Culture, Research, and Technology, 2022)
	The SPN21 curriculum does not follow the CEFR but sets proficiency standards aiming for communicative competence in English. It focuses on fluency and preparing students for the workforce and global citizenship. (Education Department of Brunei Darussalam, 2007)
	Turkey follows the CEFR framework, with the expectation that students will reach intermediate proficiency (B1/B2) by high school graduation, ensuring readiness for academic, professional, and social contexts. (Ministry of National Education, 2013)


4. Discussion
This section discusses the key findings related to the English language curricula in Indonesia, Brunei Darussalam, and Turkey, drawing comparisons and offering interpretations in light of the research questions. It explores how each country's approach to English language education aligns with its broader educational goals, cultural values, and societal needs. The discussion will also address the effectiveness of each curriculum in fostering language proficiency and preparing students for global participation.
4.1 Pedagogical Approaches: A Shift Toward Student-Centered Learning
The findings show that all three countries have adopted student-centered pedagogies, although the extent and focus of implementation vary. Indonesia's Kurikulum Merdeka and Turkey’s communicative approach emphasize task-based and interactive learning strategies. Both aim to foster real-world language skills through activities such as group work and project-based learning. In contrast, Brunei’s SPN21 curriculum includes integrated cross-curricular approaches that balance both traditional and contemporary pedagogies, incorporating cooperative learning while respecting Brunei's socio-cultural context.
This shift towards student-centered learning reflects a global trend that prioritizes engaging students in active learning and critical thinking. Research supports that task-based and project-oriented pedagogies increase language acquisition by providing learners with meaningful contexts in which to practice English (Ellis, 2022). Thus, while each country's curriculum is influenced by different socio-cultural and historical factors, they all align with contemporary pedagogical trends.
4.2 Assessment Practices: Formative vs. Summative Approaches
The comparison of assessment practices reveals that all three countries have incorporated formative assessment, such as project work, presentations, and peer evaluations, into their curricula. However, while Indonesia and Turkey have made strides toward integrating formative assessment strategies, Brunei places a greater emphasis on a balanced combination of both formative and summative assessments. This aligns with their educational objective of developing well-rounded individuals who are proficient in both English and other competencies such as problem-solving and collaboration.
Formative assessments have been shown to promote learner autonomy and reflect authentic language use, thus enhancing language proficiency (Sadler, 1998). However, a more balanced approach, as seen in Brunei, might allow for a more comprehensive evaluation of students' capabilities in both language skills and critical thinking.
4.3 Cultural Context and Global Competence
One of the notable differences among the curricula is the way each country integrates cultural elements into its English language education. While all three curricula emphasize global competence, Brunei's approach is more explicitly intertwined with national identity, integrating Islamic values and local culture alongside global English use. This is reflective of Brunei's goal to maintain cultural heritage while preparing students for the globalized world. On the other hand, Indonesia’s Kurikulum Merdeka and Turkey’s curriculum focus on the balance between local culture and global communication but with less direct emphasis on religious values or specific national ideologies.
The integration of culture into language education is essential for fostering intercultural competence, which is increasingly necessary in the context of global communication. Research has shown that understanding both the target language's culture and one's own cultural values enhances language acquisition and communication skills (Kramsch, 1993). Therefore, while the Indonesian and Turkish curricula allow for intercultural exchange through English, Brunei’s curriculum perhaps provides a more integrated model for blending national identity with global engagement.
4.4 Alignment with Global Standards and Proficiency
Turkey's adoption of the CEFR framework provides a clear and standardized measure for language proficiency. This framework, which is internationally recognized, ensures that students are evaluated against common language benchmarks, preparing them for international academic and professional environments. Indonesia and Brunei, while not explicitly aligning their curricula with CEFR, have similar objectives in terms of developing students' functional language skills for real-world communication. Indonesia’s focus on practical communication through the Kurikulum Merdeka and Brunei’s emphasis on bilingual proficiency also align with global trends in language education, which prioritize communicative competence over rote memorization.
Studies have shown that aligning curricula with international frameworks like the CEFR can ensure that students meet global expectations for language proficiency and are equipped to engage in cross-cultural communication (Little, 2020). In this regard, Turkey's explicit alignment with CEFR sets a clear standard, whereas Indonesia and Brunei implicitly aim to achieve similar goals through their focus on communicative and bilingual competence.


5. Conclusion
The conclusion should summarize the main findings and insights from the study. It should synthesize the key points from the Findings and Discussion sections and highlight the implications for the English language curriculum in Indonesia, Brunei Darussalam, and Turkey. The conclusion will also emphasize the significance of these findings within the context of language policy, teaching practices, and the broader educational goals of each country.
5.1 Summary of Key Findings
This study examined the English language curricula in Indonesia, Brunei Darussalam, and Turkey, focusing on their objectives, pedagogical approaches, assessment practices, and alignment with global standards. The findings revealed that:
	Country
	Curriculum Overview

	Indonesia (Kurikulum Merdeka)

	Focuses on the development of students’ communicative skills with an emphasis on autonomy, student-centered learning, and flexible assessment. This approach aligns with Indonesia's educational goals of fostering critical thinking and preparing students for global challenges.

		Brunei Darussalam (SPN21)



	



	Balances global educational trends with the integration of local culture and values. It emphasizes bilingual proficiency and holistic development, blending traditional education methods with modern pedagogical approaches.

	Turkey (English Language Curriculum)
	Post-2013 reform, incorporates international standards such as the CEFR and moves toward a more communicative, skills-based approach. However, challenges persist due to regional disparities and gaps in teacher training.


6. Recommendations
Based on the findings and analysis, several recommendations are made to improve the English language curricula in the countries studied:
6.1 Indonesia
For Indonesia, while the Kurikulum Merdeka places a strong emphasis on student autonomy and learner-centered approaches, it could benefit from a more explicit alignment with global frameworks like the CEFR. Doing so would provide clearer benchmarks and ensure that students are meeting internationally recognized language proficiency standards. Moreover, continuous teacher development is essential to further enhance the curriculum's impact. Expanding professional development opportunities for teachers, especially in modern pedagogical methods, task-based language teaching, and innovative assessment strategies, will help maintain a high standard of instruction and improve overall language proficiency outcomes.
6.2 Brunei Darussalam
In Brunei Darussalam, while the SPN21 curriculum successfully integrates local culture with global educational practices, there is potential to strengthen its focus on preparing students for diverse global contexts. This could be achieved by increasing the use of international resources and promoting cross-cultural collaborative projects with schools from different parts of the world. Additionally, Brunei could place more emphasis on formative assessments to better monitor the development of students' language skills and critical thinking abilities over time. By incorporating more process-oriented, ongoing assessments, teachers will be able to support students’ learning in a more dynamic and responsive manner.
6.3 Turkey
In Turkey, the implementation of the National English Curriculum has made significant strides, but regional disparities in language education remain a key challenge. Particularly in rural areas, access to resources such as digital tools and language labs is limited. To address this gap, a more equitable distribution of resources is essential, ensuring that students across the country have the same opportunities to develop their language skills. Furthermore, while Turkey’s curriculum is moving towards a communicative and skills-based approach, the integration of cultural learning could be further enhanced. By explicitly incorporating intercultural competence into the English curriculum, students will not only improve their language skills but also become more globally aware and able to communicate effectively across cultures.
6.4 Future Research
Future research should consider examining the role of local cultural influences in shaping language acquisition and attitudes toward English in the three countries, particularly comparing rural and urban contexts. Such studies could provide valuable insights into the socio-cultural dynamics that affect language learning and how curricula can be adapted to better meet these needs. Additionally, longitudinal studies tracking the long-term outcomes of the Kurikulum Merdeka, SPN21, and the Turkish curriculum would be beneficial. These studies could assess the effectiveness of these curricula in preparing students for global participation, particularly in the workforce, by evaluating the real-world skills and competencies students acquire throughout their education.
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